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ABSTRACT
Higher education institutions are continuing to advance in the area of educating students
through the residence hall experience. Educating through the residence halls deals with a variety
of facets, including spirituality. This study was able to ascertain what college students believe
about their own spirituality, determine that peer groups and personal experiences are the greatest
influencing factors that play a role in the spiritual formation o f college students, determine that
these factors can either have a positive impact or act as hindrances to their spiritual formation,
and discover that college students believe it is important to incorporate their spirituality with how
they live out their lives. The research conducted for this thesis proved that residential living does
have an impact on the spiritual formation of college students.

IV

CHAPTER 1: THESIS PROPOSAL
Problem Statement
Higher education institutions are continuing to advance in the area of educating
students through the residence hall experience. Educating through the residence halls
deals with a variety of facets, including spirituality. There has been little research on
how the residence life experience can influence college students’ spiritual formation.
During the time that a traditional, undergraduate college student participates in
residential living, they progress spiritually. Since this is the case, it would appear that
residence life professionals must continue their efforts in learning how to develop an
environment that is conducive to spiritual formation.

Importance and Rationale of Study
As seen in recent articles, there has been a greater increase in the perception that
there is a spiritual side to humanity. “In the past twenty years, interest in... spirituality
has increased, and a large number of social scientists have attempted to define, study, and
theorize about” this concept (Zinnbauer, Pargament, Cole, Rye, Butter, Belavich, Hipp,
Scott & Kadar, 1997, p. 549). “Despite the great volume of work that has been done,
little consensus has been reached about what the [term] actually mean[s]” (Zinnbauer,
et al., 1997, p. 549). References to spirituality includes, but is not limited to, interests
“in angels. New Age interest in crystals and psychic readings, and evangelical or
Pentecostal religious experiences” (Zinnbauer, et al., 1997, p. 550). “Spirituality has
been variously defined by theorists as” (Zinnbauer, et al., 1997, p. 550) “the human

response to God’s gracious call to a relationship with himself’ (Benner, 1989, p. 20), “a
subjective experience of the sacred” (Vaughan, 1991, p. 105), and “that vast realm o f
human potential dealing with ultimate purposes, with higher entities, with God, with
love, with compassion, with purpose” (Tart, 1975, p. 4). “Spirituality is now commonly
regarded as an individual phenomenon and identified with such things as personal
transcendence, supraconscious sensitivity, and meaningfulness” (Spilka and McIntosh,
1996) (Zmnbauer, et al., 1997, p. 551). Spirituality “refers to meaning, purpose and
direction” (Schafer, 1996) (Schafer, 1997, 633). A spiritual being is someone who may
“receive inner strength from their sense of being tuned into spiritual dimensions or forces
beyond the mundane” (Schafer, 1997, p. 636).
For this study, the term “spirituality” is a combination of a few of these
definitions. Spirituality is based on individuality, but can be influenced by external
factors. Spirituality deals with the domain of human potential, direction, purpose, and
meaning. Spirituality involves using the soul as the core foundation of moral and
religious reasoning. The soul is defined as “the immaterial part of the individual,
including all subjective experiences and capacities of the inner person such as sensation
and perception, emotionality, volition, rationality, and spirituality” (Haynes, 1998, p. 45).
A spiritual being is someone who believes that there is more to this life than the realms
that we are able to see. For a college student to be formed spiritually, it indicates that
they will have gleaned new or more insight into what it means for them to be a spiritual
being. With this new knowledge, a college student may have a behavior and attitude

change towards their potential, direction, purpose, and meaning in life. Appendix A
includes a list of key terms used throughout this study. Spirituality and soul are both
listed in the index.
The role higher education plays in the lives o f students is to foster an
environment which is conducive to student learning and personal growth (Kuh, 1994).
“Higher education is supposed to effect desirable changes in students’ values, intellectual
capacities, and esthetic sensibilities” (Bowen, 1977; Clark & others, 1972, p. 5). It is
essential for an institution to be able to prove that students are learning and developing
in an effective manner which, in the end, results in desirable outcomes. In 1980, Hettler
developed the wellness model which discussed areas in which the students should be
developing in. Hettler noted that students should be challenged to grow in the following
ways: socially, physically, emotionally, cognitively, occupationally, and spiritually
(Winston, 1993).

The production of well-rounded individuals, in this way, will

essentially lead to the contribution they will make to society, which is a measurable
outcome that can be assessed by the institution.
If institutions are focused on student learning and personal growth, the college
years can be formative years. To fulfill the institution’s mission, students must be
challenged to leam and develop their cognitive side as well as challenged to grow in
affective areas of their lives. “The impact of the college experience on students is
increased when they are more actively engaged in various aspects of the college life”
(Bowen, 1977; Clark & others, 1972, p. 5). If students are willing to participate in the

classroom and in activities outside the classroom, they will undoubtedly leam and grow.
“A student’s progress toward any developmental goal is theoretically a direct function
o f the amount of time and energy a student invests in activities related to the achievement
o f that goal” (Astin, 1984) (Anaya, 1996, p. 612).
Theorists have proven that the late teens and early twenties are formative years
in many individual’s lives. “It is in this transition that the late adolescent or adult must
begin to take seriously the burden of responsibility for his or her own commitments,
lifestyle, beliefs, and attitudes” (Arnold & King, 1997, p. 177). Stage 4 o f Fowler’s Faith
development discusses the following:
Unavoidable tensions [of] individuality versus being defined by a group or group
membership; subjectivity and the power of one’s strongly felt but unexamined
feelings versus objectivity and the requirement of critical reflection; selffulfillment or self-actualization as a primary concern versus service to and being
for others; the question of being committed to the relative versus struggle with
the possibility of an absolute. (Arnold & King, 1997)
According to Gould (1972), the early adult stage is centered around leaving the parents
and relying on peers (Chickering & Associates, 1981). Sheehy (1976) backs this theory
by stating that young adulthood focuses on “pulling up roots” (Chickering & Associates,
1981, p. 21). Within this context, Chickering and his associates discuss the following:
Developmental tasks may arise fi-om physical maturation or change; from social
roles, pressures, or opportunities; or firom aspirations and values of a constantly

emerging personality. In many cases they arise fix>m combinations o f these three
major forces acting together. During early and middle adulthood, social demands
and personal aspirations dominate in setting and defining major developmental
tasks. (Chickering & Associates, 1981, p. 26)
Another set o f theories that prove that the college years can be formative years are the
psychosocial theories which discuss the following:
Theories... suggest that individuals develop through a sequence o f stages that
define the life cycle. Developmental stages, which involve the formation of new
attitudes, skills, and roles, become critical because o f the convergence of social
expectations and physiological maturation... Psychosocial theories combine
thinking, feeling, and behavior into a rich and complex structure of the life span.
(Winston, Anchors, & associates, 1993, p. 66)
This study is necessary because we are all spiritual beings who, if not already,
should discover our purpose, direction, and meaning in life. This journey in spirituality
may shape and reshape our lives according to our experiences, environment, and personal
revelations. College students are at a unique stage in their lives where they are more
willing to risk the “loss of friends, approval, or status to ‘be oneself,’ to pursue a strong
interest, or to stand by an important belief’ (Chickering & Associates, 1981, p. 30).
Since college students are in a transitional period, higher education, and more
specifically, residence life, can provide an excellent and desirable environment in which
students may become more grounded in their spirituality.

Background of the Study
Higher education can justifiably be considered to have started in “the second half
of the third millennium B.C.” (Lucas, 1994, p. 4). Mesopotamia developed formal
education for agriculture during that time period. Formal, organized education was
developed in fifth-century B.C. as Athens, Greece hired full-time teachers to instruct
young men in subjects such as “logic, grammar, rhetoric, and oratory” (Lucas, 1994, p.
11). Formal education was established to prepare young men for public careers. In the
mid-third century, Rome developed a form of higher education which would concentrate
on “law and order, duty to the state, ancestral traditions, and the ideal of self-sufficient
dignity” (Lucas, 1994, p. 23).
Complaints started being written by Lucian during the first century A.D. noting
a picture of disorder and chaos in the schools and lives of their students. “Wherever
there were schools, the resulting influx of students generated a camival-like atmosphere.
If not attending lectures or studying, he observed, students tended to give themselves
over to gambling, whoring, horse racing, ball games, drinking and playing practical jokes
of one kind or another” (Lucas, 1994, p. 28). This kind of criticism towards the
institution and the student continued throughout many years.
The first sign of university provided housing was in Bologna, Paris in the
thirteenth century as fraternal organizations housed students from out-of-town (Lucas,
1994). Even then, complaints were voiced in regards to student behavior. The place of
living turned into an environment that was conducive to everything, but learning and

development.

Hazing, student initiations, breaking curfew, vandalism, gambling,

quarreling and frequent visits to the taverns were the primary activities of students during
this time. The University student was known as a “wastrel, vagabond, and incorrigible
troublemaker” (Lucas, 1994, p. 60). Institutions purposed to remedy this situation by
creating student housing in which students would be ‘^mder the watchful eye of
university officials” (Lucas, 1994, p. 65). Both students and the university profited from
this agreement as students “could live four or five to a room, take their meals in common,
and enjoy the protection afforded by controlled rents,” (Lucas, 1994, p. 66) while at the
same time being under the institution’s regulations and supervision. For the time,
residential housing had a positive effect on the lives of the students and the reputation
of the university.
During the Middle Ages, universities promoted the belief that “the true
significance of earthly life... was that its character determined the fate of one’s soul
struggling on a perilous journey toward heaven or hell” (Lucas, 1994, p. 72). A shift in
thought, however, began during the renaissance that focused on secularism, worldliness,
politics, trade, and technology. The spirit of the student turned toward the following:
A new consciousness: expansive, rebellious,

energetic and creative,

individualistic, ambitious, curious, self-confident, and skeptical in character.
This quickening spirit tended to look not to otherworldly concerns and salvation
in the afterlife, but increasingly, rather, to the full and rich possibilities for human
fulfillment in this world. (Lucas, 1994, p. 72)

Two areas o f focus were self enhancement and development as Pico della Mirandola
stated:
“We have set thee at the world’s center that thou mayest from thence more easily
observe whatever is in the world. We have made thee neither o f heaven nor of
earth, neither mortal nor immortal, so that with freedom of choice and with
honor, as though the maker and molder of thyself, thou mayest fashion thyself in
whatever shape thou shalt prefer.” Human existence thus was to be appreciated
for its inherent value, having its own significance or importance independent of
some otherworldly spiritual destiny; and humankind was free to make o f its
freedom whatever it willed. (Lucas, 1994, p. 73).
Major reformations continued to take place in the university as critics tried to
promote their views of what an institution should consist of. The type and behavior of
students also continued to change throughout the years. Preceded by patterns of growth
and decline, the university made its way into the United States in the mid-sixteen
hundreds. Harvard College was named after the late Reverend Mr. John Harvard and
was purposed that “every one shall consider the main end of his life and studies to know
God and Jesus Christ, which is eternal life... and therefore to lay Christ in the bottom, as
the only foimdation of all sound knowledge and learning” (Lucas, 1994, p. 104).
Harvard was established “to raise up a literate and pious clergy” (Lucas, 1994, p. 104).
A s eight other colleges were erected before the American Revolution, each had purposed
their goals on raising up men that would be useful civic leaders, some clergymen, and

others trained in various learned professions. All nine of the first colleges in America
were founded to ensure “that the youth... [be] piously educated in good letters and
manners” (Lucas, 1994, p. 105).
Early colleges were primarily residential to “foster among all students a common
social, moral, and intellectual life” (Lucas, 1994, p. 111). During the early seventeen
hundreds, mixed results were reported as it related to student housing.

Student

misconduct was so rare that parents decided to send their wayward sons to the institution
for the positive impact that higher learning could have on them. As more and more
rebellious spirited young men entered into the university, a decline in positive natured
students was seen. This decline led to more fi-equent disruptions, problems, and other
incidents that called for strict disciplinary repercussions.
During the first part of the twentieth century, students attended college not for
learning and personal development, but simply to “ develop friendships, to socialize,
[and] to indulge in good frm” (Lucas, 1994, p. 200). It was a time in the students’ lives
in which they could play, disrupt class and pull pranks. Criticism began to rise again as
outsiders noticed the revolt against higher learning. Attention was now being paid to the
students’ extracurricular life. Institutions began to focus on developing well-roimded
students. Many colleges and imiversities chartered programs to enhance the development
in social, physical, and emotional areas of their students’ lives. During the twenties and
thirties, full-time employees were being hired as campus chaplains, advisors and
mentors to help students progress in their personal development.

Since then, the rise o f student development professionals has been instituted in
many colleges and universities to help create conditions conducive to personal growth
and student learning. Faculty are now being encouraged to integrate life experiences
with what is being taught in the classroom and students are beginning to recognize the
potential that attending an institution for higher learning can have on their lives as a
whole.
“Variously labeled dorm, zoo, living-leaming center, house, or a home away from
home, the college residence hall has played a significant and powerful educational role
in the lives of generations o f undergraduates” (Winston, Anchors, et al., 1993, p. 134).
As students leave the surroundings that they had previously been associated with, they
are able to come to the residence hall, which is purposed in being a safe environment
conducive to change and growth. As they enter into these living/learning centers, they
are encouraged to discover what they believe and why they believe it. With freedom to
do so, some may be tempted to follow the ways of their peers and give up all they once
knew. Others may choose to follow what they have always known and believed. In
either case, students will expectantly grapple with the tough questions in life and come
away with a better understanding of their spirituality. Students see the potential benefits
of higher education in the formation of their own spirituality as some believe that
participating in the programs offered by an institution may make their spiritual beliefs
firmer, college personnel may ask students to examine their beliefs which gives students
an opportunity to strengthen and vitalize what they believe (Eddy, 1959, p. 115).

10

In previous studies, research has targeted several areas regarding college students’
viewpoints toward spirituality. A study conducted by Philip K. Hastings and Dean R.
Hoge examined the belief systems of college students in 1948,1967, and 1974. The first
question asked was if students “feel that [they] require some form of religious orientation
or belief in order to achieve a fully mature philosophy o f life” (Hastings & Hoge, 1976,
p. 242). In 1948, 85% of the students responded positively, in 1967, 65% responded
positively, and in 1974, 60% responded that they did believe that their religious
orientation or belief played an important role in their maturing philosophy of life
(Hasting & Hoge, 1976, p. 242). The study also looked at devotional practices of college
students. Students were asked how often they prayed within the previous six months.
In 1948, 19% of the students answered daily, 20% answered fairly fi-equently, 23%
answered occasionally, 23% answered rarely, and 15% answered never (Hastings &
Hoge, 1976, p. 242).

In 1967, 9% responded that they prayed daily, 15% fairly

frequently, 18% occasionally, 23% rarely, 35% never (Hastings & Hoge, 1976, p. 242).
Finally, in 1974,9% of the students responded that they pray on a daily basis, 7% fairly
frequently, 17% occasionally, 31% rarely, and 36% never (Hastings & Hoge, 1976, p.
244). College students throughout these three time periods were also asked if they
“experienced feeling of reverence, devotion, or dependence upon a Supreme Being”
(Hastings & Hoge, 1976, p. 244). In 1948, 12% responded that they experienced this on
a daily basis, 24% responded that they never had this experience (Hastings & Hoge,
1976, p. 242). In 1967, 3% responded that they experienced this feeling daily, 35%
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responded that they never had this feeling (Hastings & Hoge, 1976, p. 242). Finally, in
1974,7% responded positively to this daily feeling, while 32% responded that they never
experienced this feeling (Hastings & Hoge, 1976, p. 244). The final, most relevant
question to my study is in regards to the behef system or religious influence that college
students were brought up under. Students were asked if there was ever a time in their
lives when they “reacted either partially or wholly against the beliefs taught” (Hastings
& Hoge, 1976, p. 245). In 1948, 57% o f the students responded positively to this
statement (Hastings & Hoge, 1976, p. 242). In 1967, 72% responded that they had
doubts in regards to the beliefs that they were raised with (Hastings & Hoge, 1976, p.
242). In 1974, 79% of the students questioned the belief systems that they were brought
up under (Hastings & Hoge, 1976, p. 245). Appendix F provides a chart listing the
statistics from the above questions.
A more recent study was conducted by Kenneth 1. Pargament, Ruben J.
Echemendia, Steven M. Johnson, and Cheryl A. McGath. The objectives of this study
was to determine the different groups of college students that identified with various
beliefs, and to identify their needs in regards to developing religious programs
(Pargament, Echemendia, et al., 1984, p. 274). The most significant findings, as they
relate to my study, are the important sources of spirituality, the tools students use to
assist them in their spiritual formation, and how college students determine which peer
group to associate with. The three groupings of students were those that claimed to be
highly involved in religious practices, those that were moderately involved, and the
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unchurched. 87% of the highly involved students noted that the Bible was an important
source of reUgious authority (Pargament, Echemendia, et al., 1984, p. 274). O f those that
were moderately involved, 82% noted that the Bible was an important source, and 70%
o f the unchurched believed that this was true (Pargament, Echemendia, et al., 1984, p.
274). 59% of the highly involved students noted that personal revelation was an
important source of religious authority (Pargament, Echemendia, et al., 1984, p. 274).
O f the moderately involved students, 67% agreed that personal revelation played an
important role in their spiritual lives, and 77% o f the unchurched believed that this was
true (Pargament, Echemendia, et al., 1984, p. 274). The second question was to discover
the means college students use “to strengthen [their] religious faith” (Pargament,
Echemendia, et al., 1984, p. 274). 58% o f the highly involved students noted that
individual prayer was used to strengthen their religious faith, 46% of the moderately
involved students agreed, and 56% of the unchurched believed that prayer was helpful
in strengthening their faith (Pargament, Echemendia, et al., 1984, p. 274). Relatively low
percentages of students responded that participation in relevant college classes or in
group prayer strengthened their religious faith (Pargament, Echemendia, et al., 1984, p.
274). 28% of the highly involved students noted that discussion with friends was
strengthening to them in their faith, 42% of the moderately involved agreed, and 41% of
the unchurched stated that friends played an important role in their spirituality
(Pargament, Echemendia, et al., 1984, p. 274). The final important question as it relates
to my study was in regards to what determining factors influenced the students’ decisions
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as to what peer groups they should get involved with. 52% of the highly involved
students noted that it was essential for group beliefs to be similar to theirs, 51% of the
moderately involved, and 38% of the unchurched beheved the same (Pargament,
Echemendia, et al., 1984, p. 274). Appendix G includes two charts noting the statistics
from the above questions posed by Pargament, Echemendia, et al.
Also researched has been the effect that peers have on college students’ spiritual
formation. “Often ignorant of the bases of their own faiths, the beliefs o f others hold a
certain fascination for college students” (Eddy, 1959, p. 125). “In a study o f commuter
students and those living in campus residences, Pascarella, et al. (1993) found that
students who lived on campus exhibited greater gains in critical thinking than those who
commuted” (Kuh, Douglas, et al., 1994, p. 28).

The students under examination

“participated in [the] same activities to promote intellectual development, which suggests
that it may not be the activities themselves that promote or foster development, but the
contact with peers and others that such activities produce” (Kuh, Douglas, et al., 1994,
p. 28). Students are “conformist[sj along with most of his contemporaries. He adapts
himself to the group around him” (Eddy, 1959, p. 137). Students tend to conform to
whoever they are around, the beliefs that their peers hold, and any others that they are
associated with (Eddy, 1959, p. 137).

Statement of Purpose
The purpose of this study is to evaluate the effective nature of residential living
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as it relates to the spiritual formation of college students. A secondary purpose of this
study is to present recommendations that will help create environments that are
conducive to assisting students in the progression of their spirituality. More specifically,
through surveys and interviews, this study will ascertain what college students believe
about their own spirituality, determine what factors play a role in the spiritual formation
of college students, which areas are hindrances to their spiritual formation, and how
important college students believe it is to incorporate their spirituality with how they live
out their lives.

Goals and Objectives
The first goal of this study is to determine if residential living has any impact on
the spiritual formation of college students. If this is proven to be the case, then it is a
second goal of this study to determine what factors influenced the students’ spiritual
formation. Specific areas addressed will be: interaction with peers, residence hall
experiences, classroom experiences, interaction with faculty, personal experiences, and
interaction with student development staff. Another goal of this study is to determine
how much of an impact the residence hall has on the lives of college students.
Whether or not proven that residential living has a positive effect on the spiritual
formation of college students, it is an objective of this study to provide suggestions on
how student development and other college personnel should alter their programming to
provide environments that are conducive to promoting spiritual formation.

15

Limitations of Thesis
There are several limitations to this study on spiritual formation through
residential hving.

The first limitation is my bias towards Christianity.

My own

preconceived notion of spirituality within the Christian community will, undoubtedly,
hinder the reliability and legitimacy of this study in the secular context. Another
limitation to my study is that I am unable to survey students during their first and last
years of college to have a complete three to five year comparative study. A third
limitation is the objectivity o f the study, in which students are answering questions based
on how they perceive to have progressed in their spiritual formation. Since spiritual
formation, in this study, is an affective matter as compared to cognitive, it is difficult to
measure by testing, and, therefore, is a subjective study on perceived formation. Another
difiBculty is that the majority of the research conducted on residential living and spiritual
formation has been based on Christianity. Along with that, research shows that a
limitation comes when defining spirituality in general. There is much confusion, and
little agreement on what the term actually means.
Outcomes will be effected by several factors. The first limitation in this area is
the background of the individuals. Each college student enters into the field of higher
education with different life perceptions, experiences, situations, and previous living
environments. This will effect the way in which they define spirituality and, in turn,
grow in this area. Eddy states that a college student “is already shaped and stamped to
some degree. The college receives what the home, the school, the church, and the
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community have thus far produced. What takes place is conditioned by what has
preceded” (Eddy, 1959, p. 172). Also limiting this study is that each institution has
different programs which enhance or contribute to the spiritual formation o f college
students. This limitation will effect the outcome of the study as well. Another limitation
to this study is that survey instruments have not been validated, thus hindering the
reliability o f the study. Also a limitation to this study is that the data collected will be
based on a small population o f three institutions located in Western Michigan, part of the
Bible belt in the United States.
Following the actual study, I have discovered that another limitation to this
research is the lack of responses from not only males attending the three institutions, but
also the lack of responses from Grand Valley State University and Aquinas College. The
final limitation discovered throughout this study is that the questions developed for the
survey did not ask the students why they believed that the various responses were
pertinent to their spiritual formation. This limitation will be realized in the conclusions
of this study.

Summary
Spirituality is based on individuality, but can be influenced by external factors.
Spirituality deals with the domain of human potential, direction, purpose, and meaning.
Spirituality involves using the soul as the core foundation of moral and religious
reasoning. A spiritual being is someone who believes that there is more to this life than
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the realms that we are able to see.
“Basic convictions and values are formed in the early years and primarily in the
home, but the college can modify convictions and values both for good and for ill”
(Eddy, 1959, p. 3). Spiritual formation can take place through the residence hall living
experience if professionals know how to create safe and constructive environments,
conducive to change and growth. As supported by previous research, if college students
take the responsibility to become involved in the residence life experience, they will gain
a better understanding of their own spirituality.
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CHAPTER 2: LITERATURE REVIEW
Many sources have been of assistance to this study on spiritual formation through
residential living. These sources are broken up in the following categories for greater
understanding of usefulness: general background, residential living, spiritual
formation/faith development, co-curricular, program/plan, survey/interviews.

Each

source gives sufficient rationale supporting my case for this study. Each source is
referenced in the bibliography.

General Background
Christopher J. Lucas, in his book, American higher education: A histor),
outlines the historical facts of how higher education institutions were originated. Starting
with a loosely structured school system in Mesopotamia where students studied
agriculture, Lucas goes on to explain how the institution has gone through an evolution
process to reach its current level of structured institutions with a wide variety of choices
and possible outcomes. Lucas describes how the institution started and has changed
throughout the years. He notes how the critics responded to what was happening within
higher education and how the students behaved. Lucas also describes the surrounding
circumstances throughout the developmental years up until the 1990's. Lucas concludes
by making generalized statements about what he believes the educational system and the
students will look like well into the next decade. Christopher J. Lucas’s book will be
useful in my study as it relates to the historical background of the student and the
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institution. Also useful will be the description o f what led to the reformation o f the
higher education system. Finally, Lucas’ book discusses student outcomes which are an
essential part o f my study on spiritual formation.

**Changes in religion among college students, 1948 to 1974” by Philip K.
Hastings and Dean R. Hoge is an article that discusses the development of college
students from the 1920s to the mid-1970s. Hastings and Hoge write about the religious
movements on college campuses during those times. The authors report on their research
at Williams College, comparing the differences in religiosity of college students between
the years 1948, 1967, and 1974. Beliefs addressed were “the nature o f the Deity,
immortality,” and “organized religion” (Hastings & Hoge, 1976, p. 242). This article
will be useful to the background of my study as I will use the statistics to support my
hypothesis. Also useful will be the various interview and survey questions which will
be used to formulate my own questionnaire.

An article entitled, “Learning more, spending less,” was written by Alan
Guskin. In this article, Guskin refers to the proposition of restructuring institutions “to
reduce costs and increase accountability” (Guskin, 1997, p. 4) by focusing on student
learning. Guskin discusses the possibilities of transforming the way the faculty are
leading their classrooms to center on student learning instead of faculty teaching. As the
outcome, Guskin refers to graduation as the “demonstration that required learning and
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competency has occurred” (Guskin, 1997, p. 8). This brief article will be useful in my
study as I define the term learning.

The modem American college: Responding to the new realities of diverse
students and a changing society is a book that was written by Arthur W. Chickering
and Associates. “Arthur Chickering boldly states that ‘the overarching purpose of our
colleges and universities should be to encourage and enable intentional developmental
change throughout the life cycle’” (Chickering, 1981, front flap). Throughout this book
various authors write about how their profession will contribute to the development of
the student. Professions of the authors range from arts and sciences to student affairs and
psychology. This book will be useful to my study as I will look at the theories o f human
development as they relate to spiritual growth. Sections on moral development, ego
development, and the life cycle will be useful to my study as well.

"The student as customer versus the student as learner" is an article written
by James E. Groccia. Groccia refers to the “real learner as a producer, not a consumer,
o f the knowledge he or she gains” (Groccia, 1997, p. 31). “The main reason that students
attend college is to grow, to expand their horizons, to become better prepared to succeed
in tomorrow’s world” (Groccia, 1997, p. 31). Groccia’s article will be useful to my study
as I define what learning involves.
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Stress management for wellness is a book written by Walt Schafer. In this
book, Schafer discusses the definition of stress, the nature of, and common myths about
stress. Also discussed is wellness, what it is, what a wellness lifestyle looks like, and the
personal benefits of wellness. Detailed ideas on how to manage stress are also examined.
This book will be useful in my study as Schafer writes about college stress, how to cope
and how to succeed. Schafer refers to religiosity as a key factor in lessening the negative
effects o f stress.

Residential Living
Jeffrey F. Milem, in an article entitled ‘^Attitude change in college students:
Examining the effect of college peer groups and faculty normative groups’’, defends
previous studies stating the effects that faculty and peer groups have on the changing of
beliefs, attitudes and behaviors in the lives o f college students. Milem gives a brief
historical background of previous studies dating back to the 1930s. The author also
discusses studies that Newcomb, Wilson, Chickering and Astin have done regarding the
influence of peers versus faculty in the college environment. Milem discussed the effects
that small groups versus large groups had on the adoption of new beliefs and attitudes.
Campus living arrangements was also an area that Milem addressed. This article will be
useful in my study as I use previous research to support my hypothesis, discuss the
implications that peer groups have in the lives o f college students, and as I examine the
effects that residential living has on traditional aged college students.
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Roger B. Winston, Jr., Scott Anchors, and Associates wrote the book Student
housing and residential life: A handbook for professionals committed to student
development goals. The authors present new ideas and challenges for residence life
personnel in their approach to programs. Part one includes an overview o f historical
foundations in the areas of student development, psycho social development, intellectual,
ethical, and moral development. Also included in part one is a discussion regarding the
impact campus living has on college students. Part two targets the organizational and
management procedures within various departments and programs in the institution.
Foundations are laid for legal and regulatory parameters, for staffing, and for
professionalism. The final part concludes with advise on designing programs that target
wellness, how to develop communities, how to foster interpersonal relationships, ideas
on conflict resolution, and instructions on how deal with student misconduct. This book
will be conducive to my study as I look at the possible influence that residential living
has on the development of students. Another portion that will be useful is the section on
developing programs that will be useful in creating environments conducive to student
growth.

Spiritual Formation/Faith Development
The article entitled “Change and stability of religious orientations during
college: Part 1. Freshman-senior comparisons”, was written by Kenneth A. Feldman
from the State University of New York at Stony Brook. Feldman addresses the issues
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of religious change among college students during their freshman and senior years. In
his study, Feldman notes several limitations with the measuring instruments and control
groups. Although these limitations persist, Feldman is able to identify what he believes
to be the values that college students hold. One of these values is religion, which
Feldman addresses and defines. Also addressed is the issue o f faith and students’
definition and ideas about the Deity. This article will be useful in my study as I need to
define the term “religion” and as I address the issue of faith development.

Karen Arnold and Ilda C arreiro King edited the book. Contem porary higher
education: College student development and academic life. In this book, the editors
included articles targeting personal growth and the college student with Chickering’s
Seven Vectors and Rita Weathersby’s Ego Development. Articles on cognitive and
ethical growth, such as Moral Stages and the Development of Faith by James Fowler
were also included.

Towards the end of the book, articles referring to student

involvement and culture were compiled. The part most significant to my study is James
Fowler’s article on faith development. Fowler talks about faith as it “becomes the
designation for a way of leaning into life. It points to a way of making sense o f one’s
existence” (Arnold & King, 1997, p. 164). This book will be helpful as I tie together
areas of college residential living as it relates to and influences students’ faith
development.
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The fabric of faithfulness: Weaving together belief & behavior during the
university years is a book written by Steven Garber. Garber addresses the fact that
college students are faced with many challenges and situations during some of their most
formative years. Students question the meaning of life and how they will form morals,
beliefs, and habits to last throughout their lives. Garber addresses the question o f how
student development professionals can help students "learn to connect what they believe
about the world with how they live in the world” (Garber, 1996, back cover). This book
will be useful to my study as it specifically addresses the important questions that college
students face during their years at an institution. It is also useful in the way that it gives
helpful ideas to professionals working with college students.

M. Scott Peck, M.D. wrote a book called Further along the road less traveled:
The unending journey toward spiritual growth. In this book. Peck outlines several
steps in the process of spiritual development. Peck notes that growing up is the first step
in the developmental process. This step includes dealing with issues such as blame,
forgiveness, death and meaning. Knowing your self is the second step in Peck’s outline.
Peck notes that the issues to knowing one’s self include developing a sense o f self
esteem, understanding mythology, human nature, and spirituality. According to Peck,
the search for a personal God is the final and ultimate step in the journey towards
spiritual growth. In this step. Peck includes the role of religion in spiritual growth, and
writings on matter and spirit (Peck, 1993). This book will be relevant to my study as
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Peck lists the stages o f spiritual growth, and discusses what is missing in our spiritual
pursuit.

Jon P. Bloch wrote an article entitled ‘^Individualism and community in
alternative spiritual ‘magic.’” In this article, Bloch wrote about the similarities and
differences between “religion” and “magic.” Bloch notes that religion is a community
based experience while magic is based on individuality. The author had twenty-two
extensive interviews in regards to magic and spiritual development and summarized his
findings. This article will be important to my study as it gives a definition of religion
and refers to alternative spirituality. Also useful to my study will be the interviewing
technique that Bloch used for his own research.

Lee B. Becker, from Syracuse University, wrote an article entitled “Predictors
of change in religious beliefs and behaviors during college”. Becker studied college
students at two different institutions. The author’s research targeted the effects of peer
groups on the religious beliefs of college students. Becker looked at Newcomb’s
research to support his findings. One hypothesis of this article was that “students whose
peers are not active participants in a religion will decrease in religious particularism and
associational involvement during college while students whose peers are active will show
the reverse pattern” (Becker, 1977, p. 66). This article will be useful to my study as it
will help to support my hypothesis in the changes that take place during the college
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years. Also helpful will be the support it gives to the effects that peer groups have on
those changes.

The psychology of religion is a book that was edited by B ernard Spilka and
Daniel N. McIntosh from the University of Denver. Spilka and McIntosh outline the
direction they believe the psychology of religion should head in. The authors discuss the
functions of religious beliefs and behavior, present articles about social concerns, and
articles on how religion shapes our worlds. This book will be useful as it relates social
and cognitive theories to rehgious behefs. Also useful will be the discussion of religious
beliefs as they relate to behavioral outcomes.

‘‘Religion and spirituality: Unfuzzying the fuzzy” is an article written by
Zinnbauer, Pargament, Cole, Rye, Butter, Belavich, Hipp, Scott, and K adar. The
authors discuss how the terms religiousness and spirituality are defined. Within these
terms, Zinnbauer and Pargament looked at how individuals formed their own meaning
of these labels. “Past and present trends in defining religiousness and spirituality” are
examined and discussed (Zinnbauer and Pargament, et al., 1997, p. 550). This article
will be useful in my study as it is essential that I develop a definition of both terms
“religious” and “spiritual.” The article will also be helpful as I put together a survey of
questions targeting the spirituality of college students.
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B. Gail Frankel and W.E. Hewitt wrote an article entitled ‘^Religion and well
being among Canadian university students: The role of faith groups on campus”,
in 1994. This article discusses the implications that religion and faith have on the health
o f college students. Both the mental and physical well-being o f students is examined as
the authors state a positive correlation between the two.

Questions targeting

“psychological and physical health,... beliefs and values, and religious practice” were
asked of students who were willing to participate in the study (Frankel & Hewett, 1994,
p. 65). This article will be useful in my study as I look at the contributions that
spirituality and religion has on the college community. The article will also be useful as
I promote the concept of positive outcomes in students lives when environments are
conducive to spiritual development.

The article entitled “Religiosity', spirituality, and personal distress among
college students” is an article written by Walter E. Schafer. Schafer begins by defining
religiosity and spirituality and contends that they have a positive effect on the levels of
distress among college students. The author addresses the issues of “spiritual self-image,
belief in a higher power, and a sense of meaning and direction” (Schafer, 1997, p. 635)
in this article. Schafer’s study will be useful in my paper as it is essential that I define
the terms “religiosity” and “spirituality.” This article will also be beneficial as it
addresses issues such as the “importance of religion,... dependence upon a larger
power,... belief in life after death,... having a clear sense of meaning and direction,...” and
the description of a spiritual being (Schafer, 1997, p. 635-636).
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William H. Willimon wrote an article entitled ^Religious faith and the
development of character on campus” in 1997. Willimon discusses the changes that
are taking place on campuses across the states. The author addresses the assumption
“that American higher education has disestablished the Christian faith from its campuses,
but that it has established nonbelief as the ruling dogma, making contemporary campuses
extremely narrow-minded, exclusionary places for those who profess religious belief’
(Willimon, 1997, p. 77). Willimon also contends that “college students seem to be more
open to allowing religious faith to have its say” (Willimon, 1997, p. 77). This article will
be useful to my study as an expert in the field of higher education and religion addresses
pertinent issues facing the college students today. Also helpful for my study is the
section on character by the author and other experts in the field.

“ Response to ‘Restoring the substance to the soul of psychology’: Clinical
and spiritual development applications” is an article that was written by L aura A.
Haynes and published in the Journal of Psychology and Theology. Haynes responds to
J.P. Moreland’s article “which argues philosophically for reincorporating the classical
Christian concept of the soul as immaterial substance in order to resolve inadequacies of
the psychoanalytic concept of the self’ (Haynes, 1998, p. 44). Haynes “suggests possible
psychotherapy applications regarding empathy, respect, sensory pleasure/pain,
psychotherapy goals, stages of spiritual development, and ultimate Christian human
potential” (Haynes, 1998, p. 44). This article will be used in my study as Haynes defines
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the terms “soul” and “faith.” These terms are essential in the development of my
hypothesis.

Shaped by the word: The power of scripture in spiritual formation was
written by M. Robert Muiholland, Jr. Mulholland describes the nature of spiritual
formation, the differences between information and formation, the integration of being
and doing, and includes an apendix on spiritual formation and psychology. This book
will be applicable to my study as Mulholland makes reference to “formation [as it] is
specifically related to the unique and individual d>'namics o f who [people] are and what
stage in life [they] find [themselves]” (Mulholland, 1985, p. 164).

Brian J. Zinnbauer and Kenneth I. Pargament wrote an article entitled
^Spiritual conversion: A study of religious change among college students” in 1998.
The authors write about the previous research in the field and the target of the various
studies, therefore, supporting the need for their specific study. The difference between
a spiritual conversion and a religious conversion is discussed. Other factors examined
during the preconversion experience are the “experience of life stress,... a divided sense
of self,... [and] a motivation for radical change” (Zinnbauer and Pargament, 1998, p. 166167) and how they relate to the post-conversion changes. This article will be useful in
my study as it discusses the aspects of religious change among college students. Also
useful will be the outline of goals and methods used in the authors research.

30

‘^Spiritual disciplines, spiritual formation, and the restoration of the souP
is an article written by Dallas Willard from the University o f Southern California.
Willard discusses the meaning of the soul as being “distinct from the person, but the
entity that makes the person and life one person and life” (Willard, 1998, p. 101). The
“progression toward wholeness is discussed, and the importance of psychological
research and teaching on spiritual formation through spiritual disciplines is emphasized”
(Willard, 1998, p. 101). This article will be valuable to my study as the author
emphasizes spiritual disciplines as a way to spiritual formation. Also useful will be the
definition of the terms “soul” and “being” as they will be a focus o f my study on spiritual
formation.

“Spiritual issues in psychotherapy” is an article written by Frances Vaughan.
This article is a “discussion of the relevance o f spiritual issues for individual
psychotherapy [which] explores spiritual addictions, ambitions, seductive aspects of
altered states experiences, denial of the shadow, “specialness,” guilt and purification,
[and] “idolatry” (Vaughan, 1991, abstract). Vaughan also defines such terms and phrases
as: authenticity, letting go of the past, facing our fears, insight and forgiveness, love and
compassion, community, awareness, peace, liberation. This article will be useful to my
study as it provides a definition of healthy spirituality.
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Stages of faith: The psychology of human development and the quest for
meaning was written by James W. Fowler in 1981. In this book, Fowler starts by
addressing the questions o f human faith, such as:
What are you spending and being spent for? What commands and receives your
best time, your best energy?. What causes, dreams, goals or institutions are you
pouring out your life for?, As you live your life, what power or powers do you
fear or dread? What power or powers do you rely on and trust?. To what or
whom are you committed in life? In death?. With whom or what group do you
share your most sacred and private hopes for your life and for the lives of those
you love?, WTiat are those most sacred hopes, those most compelling goals and
purposes in your life? (Fowler, 1981, p. 3)
Fowler also refers to our relationships and how our roles in them relates to our faith. The
majority of Fowler’s efforts are spent on the stages of faith. Fowler lists six stages of
faith development, starting with infancy and undifferentiated faith. Fowler refers to faith
as “the relation of trust in and loyalty to the transcendent about which concepts or
propositions - beliefs - are fashioned” (Fowler, 1981, p. 11). This book will be useful
in my study as it outlines the stages that young adults go through in developing their
faith. Fowler’s study will also be helpful as he gives a definition of faith.

‘^Teaching for belief: Power and pedagogical practice” is an article that was
written by Charles R. Foster in 1997. Foster spends a portion of his energy on
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developing a solid definition of the tenn “belief.” In this he notes that “some beliefs are
cultural, while others personal. Some beliefs are political, while others are religious.
Many religious beliefs fimction at an implicit level o f consciousness” (Foster, 1997, p.
273). The latter part of Foster’s article is focused on the teaching practices for belief,
which include:
Teaching to respect beliefs and their sources in other community memories;
teaching to engage students in mutually critical reflection on belief; teaching for
the liberative participation of students in the communal quest to renew and
transform belief; and, teaching to embed students in community memories as a
primary source and impetus to personal and corporate religious belief. (Foster,
1997, p. 275)
This article will be useful to my study as I will need to develop a solid definition of
belief for the foundation of my hypothesis. Also useful to my study will be as I
recommend a program to implement a focus on promoting spiritual formation in the lives
of students.

The College influence on student character was written in 1959 by Edward
D. Eddy, Jr. This book is the compilation of studies by several individuals on student
character and how it relates to and changes as a result of the college influence. Eddy
states that the college needs to have a greater level of expectancy which will result in
more positive student outcomes. The student needs to be involved, apply learned
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principles to daily life, practice critical thinking skills (Eddy, 1959) and be committed
“to the quest for greater truth” (Eddy, 1959, p. 22). Eddy also noted the influence that
the college environment has on students and their thoughts on and practice of religious
beliefs. Eddy states that “in the process of living and learning the student shapes his
character for good or for ill” (Eddy, 1959, p. 133). This book will be conducive to my
research as I focus on how the college environment effects students’ beliefs. Even
though this book is dated in the late 1950's, the relevance to the study will be beneficial
as Eddy outlines specific strategies that could positively effect student outcomes.

‘^Toward a psychology of spirituality: Implications for personality and
psychotherapy” is an article written by David G. Benner. Benner discusses the various
definitions of spirituality and defines what spirituality would mean for his article. “Three
levels of spirituality are described (natural, religious, and Christian) and the role of
spirituality in psychotherapy discussed” (Benner, 1989, p. 19). This article will be useful
in my study as I define the term spirituality.

Transpersonal psychologies is a book that was edited by Charles T. Tart. Tart
includes articles entitled Zen Buddhism; The Buddha on Meditation and States o f
Consciousness; Yoga Psychology; Gurdjieff; The Africa Training; Contemporary
Sufism; Psychology and the Christian Mystical Tradition; and Patterns o f Western
Magic, all written by various authors. Also included are Tart’s own articles entitled
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Science, States o f Consciousness, and Spiritual Experiences: The Needfor State-Specific
Sciences; Some Assumptions o f Orthodox, Western Psychology; and The Physical
Universe, the Spiritual Universe, and the Paranormal. The articles that will be most
useful to my study are the ones specifically written by Tart. These articles are helpful
as they relate science to spirituality.

Ajit Das and Beverly Harries wrote an article entitled “Validatiog Fowler’s
theory of faith development with college students” in 1996. The authors compared
their research to Fowler’s research from 1981. Fowler found that many college students
are in the individuative-reflexive state. The other five stages of Fowler’s theory are also
discussed by Das and Harries. “The results of this study partially support Fowler’s
theory of faith development” (Das & Harries, 1996, p. 678-679). This article will be
useful to my study as the differences between faith and religion are discussed. Also
useful are the stages of faith development noted by Fowler. Finally, this article will be
helpful in developing questions for my interview process.

Co-curriculum
College experiences and student learning: The influence of active learning,
college environments and cocurricular activities is an article written by Guadalupe
Anaya. Anaya conducted a study on a national sample of over two thousand students.
This study involved using the GRE Verbal and Quantitative subtest scores to analyze
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“the impact of learning activities and college environments” (Anaya, 1996, p. 611) and
how they effected learning. Anaya addresses the involvement theory as it relates to
student learning. This theory discusses the implications of time and effort being spent
on a given activity which will result in a greater learning outcome. This article will be
helpful in my study as I look at the responsibility of the student as the primary agent of
learning. In this article, Anaya proves that as much as professors can present the
necessary information, it is not until that student takes an active participant role that they
will actually leam.

George D. Kuh and associates wrote a book entitled Involving colleges:
Successful approaches to fostering student learning and development outside the
classroom. This book addresses issues such as: “What is an involving College?, How
Involving Colleges Promote Student Learning and Development, [and] Developing
Opportunities for Student Involvement” (Kuh, Schuh, and others, 1991, p. ix-x). In these
various sections, the authors write about the importance of the co-curriculum, the roles
that the institution’s mission, philosophy, culture, policies, employees, size, and
environment play in involving colleges in the out of classroom experience. This book
will be important to my study as I address the role of the residence hall in promoting
personal development. Also useful will be the issue of peer influence on others as they
develop their own set of values, morals and beliefs.
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Student learning outside the classroom: Transcending artificial boundaries
is a book that includes articles from several writers, led by the expertise o f George D.
Kuh. Kuh and his fellow authors outlined the contributions that out-of-class experiences
have on student outcomes, what conditions foster student learning outside the classroom
and how institutions can enhance student learning and personal development (Kuh,
1993). This book focused on the difference between commuters and residential students
and the effects their living arrangements had on their development. This book will be
beneficial to my study as it refers to residential housing and its positive contributions on
the college student’s life. This book will also contribute to my study as Kuh and his co
authors refer to these living-leaming centers as environments that are conducive to
enhancing moral reasoning.

Program/Plan
Assessing student learning and development: A guide to the principles, goals,
and methods of determining college outcomes was written in 1991 by T. Dary Erwin.
In this book, Erwin writes guidelines to building an effective program, establishing
objectives, and selecting assessment methods to fit the institutional needs. Erwin also
describes the process of collecting, analyzing, reporting, and using the assessment
information. At the end of the book, Erwin includes resources such as: proficiency
guidelines, an alumni questionnaire, and a student involvement survey to give samples
o f what assessment instruments could look like. The most useful part of this book for
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my study is the portion on the characteristics of a successful assessment program. This
section will be used to identify the steps needed to achieve support from other
departments and administrators who will be effected by the program.

Assessing the religious needs of college students: Action-oriented research
in the religious context'* was an article written by Kenneth I. Pargament, Ruben J.
Echemendia, Steven M. Johnson and Cheryl A. McGath. This article assessed and
outlined the needs of students to be able to promote religious programming on college
campuses. The results of the research indicated that “highly involved students voiced
needs which centered around traditional religious expression and evangelism. The
unchurched needs focused on personal and social religious growth, [and the] moderately
involved students reported a broader set of needs, including those of both traditional
religious and personal/social growth” (Pargament, Echemendia, et al., 1984, p. 265). The
authors discuss previous research findings from Fowler and Keen, Erikson, Westerhof,
Becker, Feldman, Hastings and Hoge. Parts of the article that will be useful to my study
are the statistics on “ways to strengthen one’s religious faith... and factors in selecting
a religious group to join” (Pargament, Echemendia, et al., 1984, p. 274-275). Other
useful sections of this article are the one’s on the historical theories and findings.

Survey/Interviews
Roger L. Dudley wrote an article entitled ‘^Faith maturity and social concern
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in college-age youth: Does Christian education make a difference?*'. Dudley studied
the faith maturity process among college aged students. In his research, Dudley had used
the Mature Faith Scale “to compare the faith maturity and social concern of those in
Christian schools with those in other educational institutions” (Dudley, 1994, p. 36).
Dudley believes that “maturity of faith is a complex concept to define, and sincere and
competent Christian scholars will undoubtedly continue to differ as to how to measure
it adequately” (Dudley, 1994, p. 46). This article will be useful in my study as the author
integrated questions from the Mature Faith Scale to survey the students that were studied.
These questions will be useful as I develop my own survey targeting college students and
their spiritual development.

‘^Religiousness and stress among college students: A survey report** was
written in 1990 by Walter E. Schafer and Michael King. This article outlined a study
on how stress of college students was effected by their religious involvement and belief
system.

Questions asked of those surveyed were dealt with “current religious

preference,... attendance at religious services,... importance of religion,... Christian
rebirth,... [and] perceived stress” (Schafer & King, 1990, 337). Useful to my study will
be the statistics of the survey questions regarding how often college students attend
organized religious services to enhance their belief system. Also helpful will be the
questions asked on the surveys.

39

Summary
There have been three sources that have proven to be most valuable in this study.
Walter Schafer’s article ^Religiosity, spirituality, and personal distress among
college students,” an article entitled “Religion and spirituality, unfuzzying the
fuzzy,” written by Brian J. Zinnbauer, Kenneth I. Pargament, and others, and a third
article entitled “Attitude change in college students: examining the effect of college
peer groups and faculty normative groups,” which was written by Jef&ey F. Milem.
Within these articles, I have found historical data referencing previous studies,
definitions of spirituality, and discussions and studies on the influence that peer groups
have on a college students character development.
In the next chapter, I will describe the activities that constructed this study.
Included in this description will be a discussion of the survey and interview questions,
background information on the three institutions that were researched, and a review of
the leading literature utilized in this study.
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CHAPTER 3: THESIS DESCRIPTION
Educating through the residence halls deals with a variety of facets, including
spirituality. There has been little research on how the residence life experience can
influence college students’ spiritual formation. Diuing the time that a traditional,
undergraduate college student participates in residential living, they progress spiritually.
In chapter 1 ,1 defined the problem statement, gave the importance and rationale
o f the study, briefly referred to the background of the study, gave a statement of purpose,
and shared the limitations of the study. The literature review in chapter 2 was designed
to assist the reader in discovering what sources have been of use to this study on spiritual
formation through residential living.
In chapter 3 ,1will discuss the components and activities throughout this study,
will cover the three main sources that have been utilized in the study, discuss the
components of the survey, and will provide the questions developed for the interview
process. Many of the survey and interview questions have been modified Grom previous
research, redesigned specifically to target the areas appropriate for this study. In this
chapter, I will also provide background information on the institutions that the surveys
were distributed to and the interviews were conducted at, and I will discuss what has
actually been done in regards to the study at hand.

Thesis Components/Activities
This study has involved a variety of techniques and instruments to determine if
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the residence hall living experience has any bearing on college students’ spiritual
formation. Surveys and interviews were conducted at three institutions in Western
Michigan: Grand Valley State University, Aquinas College, and Cornerstone College.
Established in 1960, Grand Valley State University is a four-year public
institution focused on the undergraduate student. Grand Valley’s main campus is located
in Allendale, Michigan, with campus extensions in downtown Grand Rapids, Muskegon,
Holland, and Traverse City. Approximately 16,000 students are enrolled at GVSU,
13,000 of them at the undergraduate level. GVSU is an institution that has a smallcollege atmosphere with the resources of a larger university. “Grand Valley State
University offers a safe, friendly atmosphere that is conducive to living and learning”
(Grand Valley State University, Viewbook/Junior97, p. 2). At Grand Valley, residence
halls are coed and are reserved for 900 freshmen students. Freshmen are encouraged to
live on campus because it gives them “the opportunity to become involved in university
life more easily” (Grand Valley State University, Housing/College, p.

1).

Upperclassman are asked to live in alternate housing, such as on campus apartments or
living centers, because of the overcrowding in the residence halls.

GVSU is an

institution that promotes academics, service learning projects, and athletics. His House
Christian Fellowship is the only established student organization which targets spiritual
development on GVSU’s campus.
Aquinas College was established in 1886 by the Domincan Sisters of Grand
Rapids.

Aquinas was founded on a “Catholic heritage and a Christian tradition”
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(Aquinas College, About College, p. 1). In 1931, Aquinas College, then known as the
Catholic Junior College, became the first Catholic institution in the states to introduce
coeducation. Ten years later, the institution changed its’ name to Aquinas College and
began to run a four-year program. The college:
Was renamed Aquinas College for Saint Thomas Aquinas, a Domincan scholar
and teacher considered one of the most brilliant minds of the 13th century and
one of the most influential thinkers in the history of the Catholic church. St.
Thomas, considered by many to be ahead of his time, stressed the importance of
having an open mind and an open heart, and continuously learning from our
experiences. (Aquinas College, News/History, p. 2)
Aquinas College has a total enrollment of approximately 2,500. Of that total, 480 are
graduate students. Aquinas offers a variety of student organizations which include:
departmental clubs, service projects, musical groups, and intramural teams. These
activities are promoted within the “social, cultural, and educational” (Aquinas College,
Students/Student Activities, p. 1) context of the institution. Current president. Dr. Harry
J. Knopke stated that, “‘students are drawn to Aquinas because it offers a diverse but
inclusive learning community, one that enables them to increase their knowledge, hone
their competencies, develop their character, and use their God-given talents to make a
difference in our world through their lives, work, and service to others’” (Aquinas
College, News/History, p. 2).
“Cornerstone College and Grand Rapids Baptist Seminary is an independent,
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conservative, evangelical, Christian institution” (Cornerstone College Catalog, 19941995, p. 3) “which enables individuals to apply unchanging biblical principles in a
rapidly-changing world” (Cornerstone College Student Handbook, 1998-1999, p. 3).
Cornerstone was founded as a Bible Institute in 1941 in Grand Rapids, Michigan.
Currently, approximately 1,100 students are enrolled in the undergraduate program.
Cornerstone College has seven residence halls which house students throughout their
time at the institution. One of the goals of Cornerstone College is that “students will
develop spiritual, intellectual, emotional, aesthetic, physical, and social maturity”
(Cornerstone College Student Handbook, 1998-1999, p. 3). Within this context, the
residence halls, along with the Student Government Association, encourage programs
that are intended to challenge the students in these areas.

To promote spiritual

development, students are expected to be established in a church home, are invited to
attend on campus Bible studies, and are encouraged to become involved in an
accountability/mentoring relationship with a close friend or a mature Christian.

Review of Leading Sources
Throughout the semester, I have researched articles and books that would either
support or negate my hypothesis that spiritual formation, not only can, but does take
place within the residence hall. Various authors have been in support of this theory,
while a few have disagreed with the supposition. Articles that have proven most
valuable in my study are as follows:
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An article written by Walter E. Schafer in 1997 is Religiosity, spirituality, and
personal distress among college students. As already stated in chapter two, Schafer
begins by defining religiosity and spirituality and contends that they have a positive
effect on the levels of distress among college students. The author addresses the issues
of “spiritual self-image, belief in a higher power, and a sense of meaning and direction”
(Schafer, 1997, p. 635) in this article. Schafer’s study has been useful in my paper as it
was essential that I define the term “spirituality.” This article has also been beneficial
as it addresses issues such as the “importance of religion,... dependence upon a larger
power,... belief in life after death,... having a clear sense o f meaning and direction,...” and
the description of a spiritual being (Schafer, 1997, p. 635-636). Schafer concludes that
“the college years offer special challenges to students as they question, refine, and
consolidate their religious and spiritual beliefs and practices” (Schafer, 1997, p. 643).
“A challenge for college administrators, teachers, and student affairs professionals is to
create teaching-learaing-living environments that foster meaningful, individualized
exploration of issues related to meaning, purpose, and direction in the lives of students”
(Schafer, 1997, p. 643).
Religion and spirituality, unfuzzying the fuzzy, written by Brian J. Zinnbauer,
Kenneth 1. Pargament and others has also been a helpful article. The authors discuss how
the terms religiousness and spirituality are defined. Within these terms, Zinnbauer and
Pargament looked at how individuals formed their own meaning of these labels. “Past
and present trends in defining religiousness and spirituality” (Zinnbauer and Pargament,
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et al., 1997, p. 550) are examined and discussed. This article bas been useful in my study
as it was essential that I develop a definition of the term “spiritual.” The article was also
helpful as I put together a survey of questions targeting the spirituality of college
students. Within the context of the college aged student, Zinnbauer and Pargament have
pulled from a 1993 study by Roof. In this study, the author notes that, this generation
“identif[ies] themselves as ‘spiritual’” but not “religious” (Zinnbauer and Pargament, et
al., 1997, p. 551). This group is “more educated, more individualistic, more likely to
engage in ‘mystical’ religion which may contain various New Age beliefs and practices,
less likely to hold a ‘theistic’ belief about God, more likely to view their faith as a
‘spiritual journey’ or a ‘quest,’ and more likely to come from homes in which their
parents attended religious services infrequently” (Zinnbauer and Pargament, et al., 1997,
p. 551).
Jeffrey F. Milem wrote an article entitled Attitude change in college students:
examining the effect o f college peer groups and faculty normative groups. As already
referred to, Milem defends previous studies stating the effects that faculty and peer
groups have on the changing of beliefs, attitudes and behaviors in the lives of college
students. Milem gives a brief historical background of previous studies dating back to
the 1930s. The author also discusses studies that Newcomb, Wilson, Chickering, and
Astin have done regarding the influence of peers versus faculty in the college
environment. Milem discussed the effects that small groups versus large groups had on
the adoption of new beliefs and attitudes. Campus living arrangements was also an area
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that Milem addressed. This article has been useful in my study as I used previous
research to support my hypothesis, discussed the implications that peer groups have in
the lives of college students, and as 1 examined the effects that residential living has on
traditional aged college students. Milem quotes Chickering (1969) by stating that, ‘“ a
student’s most important teacher is another student... The evidence clearly indicates that
friends, reference groups, and the general student culture clearly have an impact on
student development... the force of friendships, reference groups, and the student culture
is amplified as fr-equency and intensity of contacts increase”’ (Milem, 1998, p. 120).
Milem also uses Newcomb (1966) to support his theory that peer groups have an
influence on the attitude change in college students. “Newcome ( 1966) describes four
key conditions of peer group influence: (1) the size of the group, (2) the homogeneity of
the group, (3) the isolation of the group, and (4) the importance to individuals of groupsupported attitudes” (Milem, 1998, p. 120). Finally, Milem quotes Astin (1993) in his
research on peer groups:
The peer groups having the greatest impact will be those with whom the
individual most strongly identifies... The impact of the peer group will be
proportional to the extent to which the individual seeks acceptance and approval
from that group. The magnitude of any peer group effect will be proportional
to the individual’s frequency and intensity of affiliation or interaction with that
group. Individual members of a peer group who exhibit beliefs and behaviors
that are at variance with peer group norms will be more likely to leave that peer
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group than will students whose beliefs and behavior are consistent with peer
group norms. Individual peer group members with deviant beliefs or behaviors
will be less likely to leave the peer group if they change their beliefs and/or
behavior in the direction of group norms. (Astin, 1993, p. 402) (Milem, 1998, p.
121- 122 )

Survey
The intent of the survey was to discover, from a sample of individuals, what
college students believed about their own spirituality, how their spirituality was shaped,
and who assisted them in the formation process. Also expected was to determine what
role the institution, and more specifically, the residence hall, plays in the spiritual
development process, what factors were hindrances and which were positive contributors
to the spiritual formation o f the college student.
Basic questions were asked at the beginning of the survey to note the gender of
the students, their year in schooling, and how many years they lived in campus housing.
The students were then asked to check what belief best described the way they were
raised and what belief they currently hold. This question was asked to determine if there
were any differences in the students' beliefs during their upbringing as compared to what
they decided to believe in after leaving their previous living environment. The next set
of questions were asked to determine what students believed about their spirituality, how
important it is to them, how they seek growth, what their belief is based on, and how
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their spirituality plays out in their daily lives. These questions were asked to determine
the role that spirituality plays in the lives of college students and to discover if their
thoughts about spirituality is congruent with their behavior. The final set o f questions
targeted the residence hall experience as it relates to college students' spiritual formation.
Students were asked if they believed that the residence hall experience contributed to
their spiritual formation by: gaining more insight into what it means to be a spiritual
being, growing in their own spiritual formation, and, as a result, in helping their attitude
and behavior to change in regards to their purpose, direction, potential, and meaning in
life. These questions served as the intent of the survey. The responses to these questions
will help to ascertain what role, if any, the residence hall plays in the spiritual formation
of college students. This section concludes with a list of areas/ people that have had a
positive or a negative impact on the students’ spiritual formation during their time at an
institution. These questions were asked to determine the various roles that each of the
collegiate influencers have on the spiritual formation of college students, whether
positive or negative. .Appendix B contains the survey itself which will assist the reader
in the larger scope o f the components of this study.

Interviews
“The interview was designed to allow the participants an opportunity to tell their
own stories about their experiences, and was primarily qualitative and process-oriented
rather than standardized and objective” (Zinnbauer and Pargament, 1998, p. 170).
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Questions were asked in the interview setting to better examine students’ attitudes and
thoughts regarding spirituality and how their behavior changed in this area based on their
residence hall experience. The intent of the interview process was to determine if
residential living has any impact on the spiritual formation of college students, and if so,
to what degree does it play a role, and what are the various influences.
Students were asked what the term spiritual means to them. This question was
asked to be able to have a foundation of comparison between individuals interviewed.
The second question was asked to discover if the students regard themselves as spiritual.
Another question asked was to determine if the students’ spirituality is based on
individuality or community. From these responses, my goal is to ascertain how much
of an effect peer groups may have on influencing college students’ spiritual formation.
The next set of questions addressed the students’ sources of spiritual formation, the tools
that assist them in their own formation, and the amount of time spent engaging in
spiritual pursuits. These questions were asked to determine how the students go about
addressing their own spiritual needs, concerns, and issues. Students were also asked if
there had been any significant events in their lives that have impacted their spiritual
formation. Through this question, I will be able to leam more about the role of external
factors in the spiritual development of college students. The final set of questions
addressed the students’ residence hall experience as it relates to their perceived spiritual
formation. Questions were asked in regards to the importance of involvement and
participation in leadership, and finally, if they believed that living in the residence hall
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significantly impacted them in their spiritual formation. These questions will,
expectantly, provide the overall conclusion to my hypothesis that during the time a
college student participates in residential hving, they grow spirituahty. Appendix C will
provide the reader with the list o f interview questions.

Summary
In this chapter, I have discussed the activities that have been conducted
throughout the length of the study. Backgrounds on the three institutions that research
was conducted at were provided to give a greater understanding of the type of student
that the college may attract. A literature review has been included to discuss the articles
that have been most valuable to this study, and the survey and interview questions were
discussed to provide a greater understanding of the purpose of the study.

51

CHAPTER 4: THESIS STRATEGIES AND METHODOLOGIES
In this chapter, I will give a description of the participants studied for this
research project to give a greater understanding of the type of individual that agreed to
assist me in this study. 1 will also outline the procedures used to distribute the surveys
and conduct the interviews.

Participants
Samples were taken from juniors and seniors at Grand Valley State University,
Aquinas College, and Cornerstone College. These institutions were chosen based on the
variety of students attending them and the various programs offered at each school. My
goal was to have a sample of students that would contribute to this study by bringing a
variety of different backgrounds in spirituality, perspectives on their own spirituality,
and ideas on what contributes to their personal spiritual formation.
Out of the 900 surveys distributed to students at Grand Valley State University,
18 were returned. 1 distributed 112 surveys to students at Aquinas College, and had a
return of 18. At Cornerstone College, 387 surveys were distributed, 53 were returned.
The entire sample consisted of 62 females (79%), and 16 males (21%). 39 (44%) were
juniors and 50 (56%) were seniors. On average, students participating in the study have
lived in campus housing for 3.2 years.
Four students were randomly selected to participate in an interview process to
gain more insight as to how the residence hall experience may have contributed to their
52

own spiritual formation. One male and one female was chosen from Grand Valley State
University, one male from Aquinas College, and one female from Cornerstone College.
All students were either juniors or seniors and have lived in campus housing for more
than two years.

Procedures
Two forms of questionnaires were used to gain insight into the spirimal formation
o f college students through their residence hall experience.

The first method of

evaluation was in the form of a survey. The surveys were distributed through the mail
box system at each institution. At Grand Valley State University, Community Living
Centers house primarily juniors and seniors. Surveys were taken to these two separate
areas and were asked to be put in their respective mail boxes. Students were given
approximately one week to complete the survey and were then asked to return their
survey to the drop box in the Community Center. At one of the living centers, student
employees neglected to distribute the surveys into the boxes of residents living in the
apartments. Two days before the surveys were due, a student desk worker at the second
living center realized that the surveys had not been distributed. At this point, she set
them out for any one who walked by to take and fill out. They then turned the surveys
back in to the front desk. Although the proper procedure was followed to distribute the
surveys through the campus mail system, neither center followed through with the
distribution.
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Aquinas College juniors and seniors are also primarily housed in one living area.
A list of names and mail box numbers were attained through the Residence Life Office,
which helped in the distribution process. Mail boxes were then stuffed with the survey,
students were given approximately one week to complete the questionnaire, and were
asked to return the completed survey through campus mail or in person to a drop box in
the Residence Life Office.
At Cornerstone College, a list was made with the names and mail box numbers
of all junior and senior students. The mail room staff distributed the survey through the
mail boxes, students were given approximately one week to complete the survey, and
were asked to return the questionnaire to the drop box in the mail room.
Interviews were conducted in a designated location at the interviewees respective
institution. lnter\'iews were approximately 30-45 minutes in length. Notes were taken
to achieve a greater retention of key experiences in the students formation process.

Summary
Chapter 4 was used to provide a greater understanding of the participants in this
study. Also described were the procedures used throughout the distribution of the survey
and implementation of the interviews.
Students were studied at Grand Valley State University, Aquinas College, and
Cornerstone College to provide a variety of backgrounds and interests that would
influence the participants’ beliefs and attitudes towards spirituality.
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Although

unsuccessful at Grand Valley State University, the proper channels were followed as I
distributed and collected the surveys. Interviews were conducted to provide a greater
understanding of participants beliefs regarding spirituality and the role it plays in their
lives.
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CHAPTER 5: DATA ANALYSIS, RESULTS AND CONCLUSIONS
In chapter 5, I will provide the percentage responses to each question in the
survey. As a result of the objectivity of the questions asked, the results discussed in
context of the survey are based on my own beliefs and opinions. The section on
limitations notes the difficulty in drawing conclusions based on this factor. Also
included is a discussion of results drawn from the interviews with foim college students.
Finally, I will synthesize the information taken from both the surveys and the interviews
in the form of conclusions.

Demographics of the Survey
The first question of importance to this study is the current belief of the students
surveyed. Seven percent of the responders noted that they hold no current affiliation to
a belief system, 70% claim to be Protestant, 20% claim to be Catholic, 1% claim to be
Wiccan, and 2% claim another current belief system. Had more students with different
foundations of belief responded, I may have found a variety of different answers to the
questions asked. Appendix D provides a chart noting the numbered and percentage
responses to each question analyzed.
The second set of questions analyzed are numbered 1-3, which are stated in the
survey as: my upbringing has contributed to my spiritual foundation, spirituality plays
an important role in my life, and I require some form of belief system in order to achieve
a fully mature philosophy of life. More than 92% of the students from all three
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institutions responded positively to all three questions. These positive responses can be
a determining factor in noting that college students do depend on their upbringing to
guide them in laying a foundation for what they hold to as truth. A chart listing the
number of student responders and the percentages can be found in Appendix D.
Question number 4 was asked to discover what tools assist students in their
spiritual growth. The majority of students from all three institutions seek spiritual
growth through study of their religion, prayer to a higher being, reflection on personal
circumstances and the influence that spirituality plays in their lives, meditation on their
form of spiritual sources, and discussion with others. These tools assist students in
spiritual formation as they are able to wrestle with and focus on their beliefs as they are
played out in their lives. A few students are willing to participate in other kinds of
spirituality, are disenchanted with organized religions, or find other means to grow
spiritually. For easier understanding. Appendix D provides the reader with numbered
and percentage responses regarding these questions.
Ninety-one percent of the students from all three institutions responded that their
spirituality is based on the belief that there is more to this life than the realms that we are
able to see, 95% of the students responded that their faith has to do with how they think
and act each day, and 91% of the students responded that they seek opportunities to grow
spiritually. To support previous research, it is essential to note that the majority of
college students do find themselves being in time with “spiritual dimensions or forces
beyond the mundane” (Schafer, 1997, p. 636). Therefore, the importance students place
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on their spirituality effects how they live out their lives in what they think, how they
behave, and how they pursue spiritual interests. Appendix D will provide the reader with
percentage and numbered responses to the above questions.
Question number 8 was asked to discover if the students are willing to accept
others with different spiritual belief systems than their own. Ninety-one percent of the
students from all three institutions responded with either agree or strongly agree. The
responses to this question dictate the idea that peer groups can have a positive effect on
the journey towards growth in spirituality o f college students. As students accept others
believes, they may welcome them into their peer group and, in turn be faced with
challenging thoughts and discussions. Eighty-nine percent of the students responded that
their own understanding of spirituality changes as they grow older (Dudley, 1994), and
97% believe that their lives are filled with purpose, direction, and meaning (Dudley,
1994). The responses to these questions address the point that much of spiritual
formation takes place in the realm of individuality. Even though peer groups can have
a positive influence, spirituality has much to do with personal experiences and beliefs.
Appendix D notes the numbers and percentages of responders to the above questions.
The next set of questions targeted students’ attitudes toward the residence hall as
it relates to their spiritual development. Question number 11 was asked to discover if the
time in campus housing had any bearing on what the students have gleaned about being
a spiritual individual. Sixty-five percent of the respondents noted that they agreed or
strongly agreed and 23% were neutral in regards to campus housing having an impact on
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their insight into being a spiritual being. Those that felt their time in campus housing did
not have any bearing on what they gleaned about being a spiritual individual were 12%.
Question number 12 was asked to determine if the students believed that throughout their
time in campus housing they grew spiritually. Seventy-one percent responded that they
either agreed or strongly agreed to this statement, 21% were neutral and 8% disagreed
or strongly disagreed. To question number 13, 74% of the responders agreed or strongly
agreed that their time in campus housing effected their behavior and attitude in regards
to their potential, direction, purpose, and meaning in life. Sixteen percent were neutral,
and 10% disagreed or strongly disagreed in regards to question number 13. The
responses to these questions determine that the majority of college students are
challenged by the diversity of opinions and beliefs that are discussed in the residence hall
setting. The experiences that students may have in the residence hall greatly effect their
change in beliefs about what spirituality means to them, how important it is to them, and
how they live their lives. Appendix D gives numbered and percentage responses to the
above questions while Appendix E gives a pie chart for easier understanding of the
responses as a whole.
The final two questions were asked to determine what areas o f influence had a
positive impact on students’ spiritual formation and those that were a hindrance to their
fbnnation. Eighty-nine percent of the students noted that their interaction with peers has
a positive influence on their spiritual formation, 60% noted classroom experiences, 47%
noted residence hall experiences, 45% noted interaction with faculty, 91% noted their
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own personal experiences, and 24% indicated that their interaction with the student
development staff has a positive impact. From this question, it is essential to draw out
the factors having the strongest positive influence on college students’ spiritual
formation. Interaction with peers, classroom experiences, and personal experiences are
the factors that college students noted having a positive influence. The discrepancy has
come in analyzing the 47% of the respondents stating that their residence hall experience
has played a positive role in their spiritual formation. Compared to previous questions,
respondents indicated a much lower response to the impact that living in the residence
hall has had on their spiritual formation. There were, however, high responses to two of
the areas that are directly correlated with living in a residence hall environment: peers,
and personal experiences. Appendix D includes numbered and percentage responses to
those factors that are a positive influence on the spiritual formation of college students.
The areas that were indicated as being a hindrance to students’ spiritual formation
are: 35% noted their interaction with peers, 13% noted classroom experiences, 18%
noted residence hall experiences, 9% indicated interaction with faculty, 29% indicated
personal experiences, and 9% noted their interaction with the student development staff
negatively impacted their spiritual formation. As can be drawn from this question, not
only can peers have a positive influence on the spiritual formation of college students,
but may have a negative influence as well. Either having a positive or negative impact,
students in the residence hall are able to interact with peer groups, allowing them the
opportunity to wrestle with the tough issues of faith, truth, and spirituality. Numbered
and percentage responses can be found in Appendix D.
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Demographics of the Interviews
The first interview was conducted at Cornerstone College. A junior, living in the
residence hall for three years, agreed to participate in the interview process for my study
on spiritual formation through residential living. This young lady stated that, to her,
being spiritual means to “focus [your] life upon something you can’t see, meditate on
God, study the Bible, take concerns to Him, and know that He will come through, know
that His will is perfect, [and that her] relationship with Him is all that matters.” Also
stated was that spirituality meant a “belief in a deeper thing than just this life, myself,
and this world.” Throughout my time with this young lady, I discovered that she does
believe that she is a spiritual being, believes in having a highly personalized form of
spirituality, and therefore, uses the Bible, prayer, discussion with others, church, and a
variety of other tools to assist her in her spiritual formation. This young lady spends
approximately 10-11 hours each week engaging in spiritual pursuits. When asked
questions regarding the influence of the residence hall on her spiritual formation, this
young lady stated that her time in the residence hall has helped her “grow in amazing
ways.” She stated that she did not know that it was important until she looked back and
saw the role that her experiences in the residence hall had played in her life. During the
interview, she stated that the most influencing factors were interacting with her peers,
participating in leadership roles, and having older people in the hall to mentor her. The
final most important factor noted was the idea of coming to college, living on her own,
out from underneath her parents’ thumb and discovering what she believed and why.
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The second interview was conducted with a female student from Grand Valley
State University. This young lady is a fourth year senior and lived in the residence hall
for one year, the Revine Apartments for one year, and the past two years has resided in
the Laker Village Apartments. Upon talking with this young lady, I discovered that the
term “spiritual,” to her, means following her beliefs and morals and focusing her daily
activities in the direction of what God would want for her life. This young lady does
regard herself as a spiritual being and believes that it is important to have a highly
personalized form of spirituality.

Also stated was that her sources of spiritual

information comes mainly from one of her roommates, her boyfriend’s family, and
church. This young lady uses prayer as a spiritual tool and spends about 8-9 hours a
week thinking, praying, and attending church. After discussing the residence hall
environment with this student, 1 discovered that she does value campus housing, but is
not as involved as she could be. The main benefits to campus housing, in her opinion,
would be the opportunity to meet friends and sitting up all night talking with her
roommates. Finally, the primary reason that this young lady believes that the residence
hall has significantly impacted her in her spiritual formation is because of the opportunity
she had to meet and live with two religious people that encouraged her to attend church
and go to campus activities sponsored by campus ministries.
Another interview was of a male student at Grand Valley State University. This
young man is currently a fourth year senior living in the campus housing for all four
years. After transferring from Hope College in Holland, Michigan after completing his
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first year, this young man lived in the Revine Apartments and in Laker Village
Apartments.

Upon questioning, I discovered that this young man believes that

spirituality means basing activities and other things towards what God would want for
ones’ hfe, that all things should be done with God in mind. This young man does believe
that he is spiritual most of the time. His primary spirituality focuses on his outward
appearance, that once he needs to put up an example for others, he is more spiritual.
When this young man is by himself, primarily through his working experience, he tends
to get stressed and loses a sense of his spirituality. This young man does have a
relationship with God, but it seems to be based primarily upon his family’s belief system
and structure. The spiritual tools that assist this young man are discussion with others,
his youth group throughout high school, and prayer. Since this young man tends to hold
a pretty tight schedule, it is difficult for him to spend much time focusing on spiritual
issues. Though he does pray, this young man often keeps his prayers short, simple, and
to the point so he can go to sleep. A significant event in this young man’s life happened
when he was a senior in high school. His cousin passing away o f cancer was a time in
his life that he and his family grew closer together and closer to God. This young man
also believes that it is important during the college experience to become involved in the
residence hall experience, but due to the time factor, has not taken the opportunity. The
most significant question for this young man dealt with the impact the residence hall
experience has had on his spiritual fbnnation. This young man lived in Hope College’s
residential housing throughout his first year as a student. During this time, he believes

63

that he stepped backwards in his faith. Throughout his first year in college, he did not
attend church more than ten times. This young man believes that the negative impact on
his spiritual formation had to do with the perception that Hope is a Christian college, but
once he attended this institution, he discovered that many of the students did not live out
their own faith. This young man’s peer influence was significant in his lack o f spiritual
development.
The final interview was conducted at Aquinas College. This young man, a fifth
year senior, had lived in the residence hall for four years and currently lives in a project
house with nine other young men. Upon discussing spirituality with this young man, I
discovered that he believes that being spiritual means to have a “very personal
connection with a higher purpose, living the best way that you can.” He believes that
there is a “definite pattern to the way life happens” and it is important to live within those
bounds. This young man is a firm Catholic, believes in one God, and regards himself as
a spiritual being. As he talked, I discovered that this young man thinks it is essential to
have a very personal expression of spirituality in which he can form his own ideas, yet
“go beyond that to connect to a larger group.” This young man gains his spiritual
information through church, environment, and his entire family. The spiritual tools that
assist him in his formation are prayer, reflection about what he believes, and discussion
with others. A significant event that has shaped him spiritually was a time in his life
when he was deathly ill. During this time, this young man was able to step away fi-om
what his parents always taught him and make a decision on his own about what he
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believed. He was able to grasp the reality that there was something bigger than himself.
His senior year in high school, he became very certain of his spirituality, and since then
he has been really connected. This young man believes that it is essential to become
involved in the residence hall experience. During his five years at Aquinas, this young
man has had the opportunity to be a Resident Assistant for two years, develop a
mentoring program for his project house, lead a retreat team for a year, and speak with
the president of the college. The time that this young man spent in the residence hall has
significantly impacted his spiritual life. During his time away at college he has “had to
make [an] effort to hold on to [his] spirituality,” or otherwise it would be easy to lose.
This young man has chosen to spend time with people of different religious backgrounds
to challenge his own thoughts. Because of his connection with peers and involvement
in spiritual programs, he has been able to grasp what he believes.

Conclusions
Data results are skewed because of the lack of response from, not only males, but
also from Grand Valley State University and Aquinas College.

From all three

institutions, primarily Protestants and Catholics responded to the survey and participated
in the interviews. It is, therefore, difficult to draw conclusions on much of the data
reported to relate it to the collegiate population across the states. Although this is the
case, there are some generalities that can be concluded.
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Throughout this study, the surveys have noted that the majority of the students
stated that their upbringing has contributed to their spiritual foundation as they were
raised in an environment that promoted spirituality. A majority o f the students also
stated that spirituality plays an important role in their lives, as they require some form
of belief system in order to achieve a fully mature philosophy o f life. As a response to
their foundation, their current belief in regards to the importance o f spirituality and the
role it plays in developing a mature philosophy of life, the majority o f students also noted
that their faith shapes how they think and act each and every day. It can be concluded
that those that were taught the importance of a spiritual foundation also took it upon
themselves to grow in their own spirituality and, therefore, allowed their spirituality to
impact their daily lives.
Within the context of the survey, a majority of the students responded that they
seek spiritual growth through study, prayer, reflection, meditation, and discussion with
others. Approximately one-third of the students from Aquinas College and Grand Valley
State University stated that they would be willing to participate in other kinds of
spirituality. Since the majority of students were raised Catholic or Protestant and claim
one of those two religions for their current belief system, it is important to note that
students follow traditional means for spiritual growth.
It is interesting to note that the majority of the students that responded to the
survey believe that their spirituality is based on the belief that there is more to this life
than the realms that we are able to see, and that as they grow older, their understanding
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of spirituality changes. Based on these perceptions, it is important to conclude that the
majority o f the surveyed students beUeve that their spirituality is founded on the idea that
it gives them purpose, meaning, and direction in life.
Given the strong influence that peer groups have in the lives o f college students,
the question discovering that the majority of the students surveyed believe that they
accept people whose spiritual beliefs are different than theirs is also meaningful.
Previous research has proven that peer groups play a significant role in the lives of
college students. Since this is the case, it is a positive influencer to have peers that
accept and challenge the belief system of other students.
The questions regarding the spiritual formation of college students as it is
impacted by their time in the residence halls was the focus of the survey. A majority of
students indicated that their residence hall experience impacted them in: their own
definition of a spiritual being, growth in their own spirituality, and their behavior and
attitude towards their potential, direction, purpose, and meaning in life. There were,
however, several individuals, especially from Grand Valley State University, that had
strong feelings in the opposite direction.
The majority of the students surveyed indicated that interaction with peers and
their own personal experiences were the greatest influencing factors in their spiritual
formation. The majority of Cornerstone College students noted that their residence hall
experience had a positive impact on their spiritual formation, while only a quarter of
Grand Valley students, and a third of Aquinas College students indicated the same. It
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should also be recognized that a quarter of the Grand Valley students surveyed believed
that their residence hall experience had a negative impact on their spiritual formation.
Finally, the surveys suggest that peer groups and personal experiences are the
greatest influencing factors in the spiritual formation of college students. It can be
assumed that the majority of these experiences and interactions take place within the
residence hall context, and therefore, is important to recognize the influence of the
residence hall experience as it relates to college students’ spiritual formation.
During the interviews, I discovered that three of the four individuals believed that
their time living in the residence hall significantly impacted their spiritual formation.
The main influence, as indicated by the interviewees, was their peer group and other
social interactions. From this research, and with the support of previous studies, it can
be concluded that students are greatly influenced by the peer group they associate with.
Previous research indicates that if beliefs are in accordance with those the students held
before entering the institution for higher education, they will continue along those same
lines of belief. However, the interviews also detected that students that associate with
peer groups holding different beliefs than those they carry, have the potential of
influencing them in a positive and challenging way.
Each of the four interviewees came from a religious background. Three of the
four claimed to be of the Protestant affiliation, while one claimed to be a firm Catholic.
Each of the four noted that their family backgrounds had a great deal to do with their
spiritual journey. The familial influence seemed to be much stronger than their peer

68

group influence in laying a foundation for their spirituality. The peer groups, however,
helped to guide them along their journey once they left the familiar siuroundings of their
previous environment.
Participation in leadership within the residence halls and throughout the
institution played a strong role in the spiritual formation of the interviewed students.
Two of the four students interviewed were presently highly involved in leadership
positions. These two students talked about their spirituality through residential living in
a more profound, unique, and personalized way than the two that were not as involved
in the leadership programs at their institution. Along with involvement in leadership
came a willingness to participate in a variety of spiritual activities offered on the
interviewed students’ respective campuses. The two that were not involved in either
leadership or other programs found that their greatest influences came through family
contacts instead of their residence hall experience. The two that did participate in various
programs noted a strong correlation to both family and their residence hall experience
as it related to their spiritual formation. As supported by previous research and noted by
this current study, it is important to conclude that those that participate in the programs
offered by the institution are more likely to progress spiritually than those that do not
participate.
As an overall conclusion, this research shows that individuals’ upbringing has a
significant impact upon their spiritual formation. Once an individual leaves for college,
the main influences come firom peer groups and personal experiences. If the student
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participates in the residence hall experience, we can expect that they will learn more
about their own spirituality.

70

CHAPTER 6: RECOMMENDATIONS & PLANS FOR DISSEMINATION
Recommendations
The goal o f higher education is to provide opportunities for students to participate
in serious and thoughtful exploration of purpose, value, and meaning (Winston, Anchors,
et al., 1993). Colleges should challenge, inspire improvement, and expect improvement
(Eddy, 1959, p. 10). The “level of expectancy controls not just academic situations, but
social relationships, group life, and, in fact, all that happens to the student” (Eddy, 1959,
p. 13). “The college cannot but influence the student in some way and... it must,
therefore, take into account the individual’s relationship to a higher totality” (Eddy,
1959, p. 115). In the residence halls, it is important that professionals:
Don’t try to pull the rug out from under [the students’]... beliefs, but to make
[them] thicker and firmer... instead of breaking down and scattering to the wind
[their]... convictions, [professionals should] ask [students] to examine them....
Residence hall experiences provide a unique opportunity for [students’] beliefs
to be strengthened and vitalized. (Eddy, 1959, p. 115).
“The contribution of the [residence hall] is to force values out o f abstract thought into
consciousness where they may be re-examined and reaffirmed” (Eddy, 1959, p. 174).
A residence life program should:
1.

Assist students in the pursuit of becoming literate, liberally educated
persons.
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2.

Promote students’ development in becoming responsible, contributing
members o f multiple communities,

3.

Advocate commitment to ideals of altruism and social justice,

4.

Endorse the cultivation of a healthy life-style, both physically and
psychologically,

5.

Encourage students to examine their religious/faith/spiritual life,

6.

Challenge students to confront moral and ethical issues. (Winston, et al.,
1993, p. 41)

It should also be considered that “exposure to people with diverse views is often
developmentally challenging and contributes to the formation of personal identity - or
the integration of such attributes as integrity, civic responsibility, aesthetic appreciation,
confidence, and self-esteem” (Kuh, Douglas, et al., 1994, p. 38).
To “increase the chances that living in campus residences will have the desired
impact include assigning roommates intentionally; using regulations, policies, and hall
management procedures to foster development; remodeling or building new units that
allow maximum participation and interaction; personalizing living spaces; and
incorporating activities and experiments that are directly limited to academic
experiences” (Kuh, Douglas, et al., 1994, p. 38). “Spiritual development is a lifelong
process. Campus and community religious organizations provide opportunities for
affiliation and involvement in religious life. Courses on religion and philosophy [should
be] offered on... campuses. Students [should be able to] find many resources for spiritual
exploration and growth” (Winston, Anchors, et al., 1993, p. 455).
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Plans for Dissemination
Spiritual formation through residential living is an important area of concern for
private and secular institutions alike. As it is an essential area of development in the
lives of college students, it is critical that this thesis be distributed to various institutions.
I will be in contact with institutions in the mid-west to determine if they would like to
have a copy of this thesis in their library. Upon request, I will be giving the respective
statistics to the Directors of Residence Life at Aquinas College and at Cornerstone
College, the Director of Campus Ministries at Aquinas College, and an Aquinas College
student. Through my employment at Cornerstone College, I plan to discuss the results
o f my thesis with my co-workers and at our Directors meeting during second semester.
Also, this thesis will be distributed to the libraries of Grand Valley State University,
Aquinas College, and Cornerstone College, to not only thank them for the sample of
students they provided, but also to inform them of the great need student development
professionals have to create environments conducive to growth and change in areas of
spirituality.
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APPENDICES
To my knowledge, I am not infringing on any rights o f authors for materials in
this document. All resources throughout this document have been credited to the
appropriate sources. Surveys and interview questions are my own creation, pieced
together from credited authors.

Appendix A
Key Terms

Key Terms
Belief - ‘“A symbol which explicates a particular historical, moral, or cognitive claim
involved in a particular faith stance’” (Groome, 1980, p. 57 quoted David Tracy) (Foster,
1997, p. 273). “Our thinking leads to belief. BeUef shapes our thinking and establishes
ftameworks for understanding or making sense o f the world” (Foster, 1997, p. 273).
Cognitive - “Of or pertaining to the mental processes of perception, memory, judgment
and reasoning” (Webster’s College Dictionary, 1991, p. 264). Examples are: “reflection
and critical thinking” (Kuh, 1994, p. 1).
Faith - “Faith means to set one’s heart on, to lean into, to align one’s will with, to
commit one’s love and loyalty to, ‘with life and character being shaped by that
commitment’ (Fowler, 1981, p. 11-12)... Faith is an orientation of the total person, giving
purpose and goal to one’s hopes and strivings, thoughts and actions’” (Fowler, 1981, p.
14) (Haynes, 1998, p. 52). “Faith becomes the designation for a way of leaning into life.
It points to a way of making sense of one’s existence” (Arnold & Carreiro, 1997, p. 164).
“Faith is: l)a disposition of the total self toward the ultimate environment 2)in which
trust and loyalty are invested in a center or centers of value and power 3) which order and
give coherence to the force-field of life, and 4) which support or sustain... our mundane
or everyday commitments and trusts 5) combining to give orientation, courage, meaning,
and hope to our lives, and 6) to unite us into communities of shared interpretation,
loyalty, and trust” (Arnold & Carreiro, 1997, p. 167).
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Form ation - For a college student to be formed spiritually, it indicates that they will
have gleaned new or more insight into what it means for them to be a spiritual being.
With this new knowledge, a college student may have a behavior and attitude change
towards their potential, direction, purpose, and meaning in life.
Institution - College or university (will be used interchangeably)
L earning - Becoming competent and proficient in a certain area (Guskin, 1997).
“Learning often involves some discomfort, disequilibrium, and challenge” (Groccia,
1997, p. 31-32).
Life - “The animate existence... of an individual” (Webster’s College Dictionary, 1991,
p. 783).
Residence Hall - Housing provided by the institution which is meant to foster growth
and development.
Spirituality', spiritual, spiritually - Spirituality is based on individuality, which deals
with the domain of human potential, direction, purpose, and meaning. Spirituality
involves using the soul as the core foundation of moral and religious reasoning.
“Pertaining to the spirit or soul, as distinguished from the physical nature; of or
pertaining to the spirit as the seat of the moral or religious nature” (Webster’s College
Dictionary, 1991, p. 1291).
Student - “A person formally engaged in learning” (Webster’s College Dictionary, 1991,
p. 1326).
T raditional student - A person who attends an institution for higher education within
three years of high school graduation.
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Appendix B
Survey

spmrruAL f o r m a t io n t h r o u g h r e s id e n t ia l l iv in g s u r v e y
GRAND VALLEY STATE UNIVERSITY
JUNIORS AND SENIORS WHO HA VE LIVED IN CAMPUS HOUSING FOR TWO OR MORE YEARS

I am in the final stages of my Masters of Education degree in College Student Affairs Leadership at Grand Valley State University
in Allendale, Michigan. The statistics from this questioimaire will be used to either support or negate the hypothesis for my
Thesis on Spiritual Formation Through Residential Living. Your help in completing this survey is much appreciated.
KEY TERMS USED IN SURVEY:
Definition of Spirituality: Spirituality is based on individuality, but can be infiuenced by external factors. Spirituality deals with
the domain of human potential, direction, purpose, and meaning. Spirituality involves using the soul as the core foundation of
moral and religious reasoning. A spiritual being is someone who believes that there is more to this life than the realms that we
are able to see.
Definition of Faith (as defined by James Fowler): “Our way of discerning and committing ourselves to centers of value and power
that exert an ordering force on our lives” (Das and Harries, 1996).
Definition of Soul: “The immaterial part of the individual, including all subjective experiences and capacities of the inner person
such as sensation and perception, emotionality, volition, rationality, and spirituality” (Haynes, 1998).
Gender.
_____

Female

Year in schooling:
Junior

_____

Senior

Years lived in campus housing:
1
2

3

Male

4

5

_____more than 5

Please put a ( 1) by what belief best describes the way you were raised; a (2) by what describes your current belief.
No affiliation_________________ _____ Hindu
_____ Umtarian
Protestant____________________ _____ Buddhist
_____ New Age
Catholic
____ Atheist/Agnostic
_____ Eclectic
Pagan
____ Jewish
_____ Goddess Spirituality
Other____________________
____ Wiccan
Please mark the line that would best describe your belief:
1.
My upbringing has contributed to my spiritual foimdation (Hastings and Hoge, 1976):
Strongly agree
Agree
Neutral
Disagree
Strongly disagree
2.

Spirituality plays an important role in my life (Schafer and King, 1990):
Strongly agree
Agree
Neutral
Disagree

Strongly disagree

3.

I “require some form of [belief system] in order to achieve a fully mature philosophy of life” (Hastings and Hoge, 1976):
Strongly agree
Agree
Neutral
Disagree
Strongly disagree

4.

I seek spiritual growth through (please check all that apply):
smdy
reflection
_____discussion with others
prayer
meditation
_____magic
willing to participate in other kinds of spirituality
disenchantment with organized religions
other___________________________(adapted from Dudley, 1994; Bloch, 1998)
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s.
6.
7.
8.
9.
10.

My spirituality is based on the belief that there is more to this life than the realms that we are able to see:
Strongly agree
Agree
Neutral
Disagree
Strongly disagree
“My faith shapes how I think and act each and every day’’ (Dudley, 1994):
Strongly agree
Agree
Neutral
Disagree
Strongly disagree
“1seek out opportunities to help me grow spiritually” (Dudley, 1994):
Strongly agree
Agree
Neutral
Disagree

Strongly disagree

“1accept people whose [spiritual] beliefs are different from mine” (Dudley, 1994):
Strongly agree
Agree
Neutral
Disagree

Strongly disagree

“As 1grow older, my understanding of [spirituality] changes” (Dudley, 1994):
Strongly agree
Agree
Neutral
Disagree

Strongly disagree

“My life is filled with meaning,... purpose” and direction (Dudley, 1994):
Strongly agree
Agree
Neutral
Disagree

Strongly disagree

11.

Throughout my time in campus housing, I have gleaned more insight in what it means for me to be a spiritual being:
Strongly agree
Agree
Neutral
Disagree
Strongly disagree

12.

Throughout my time in campus housing, 1 believe that 1 have grown in my spiritual formation:
Snongly agree
Agree
Neutral
Disagree
Strongly disagree

13.

Throughout my time in campus housing, my behavior and attitude has changed in regards to my potential, direction,
purpose, and meanmg in life:
Strongly agree
Agree
Neutral
Disagree
Strongly disagree

14.

Areas that have had a positive impact on my spiritual formation (please mark all that apply):
_____ Interaction with faculty
Interaction with peers
Classroom experiences
____ Personal experiences
Residence Hall experiences
____ Interaction with student development staff
Other____________________

15.

Areas that have been a hindrance to my spiritual formation (please mark all that apply):
Interaction with peers
____ Interaction with faculty
Classroom experiences
____ Personal experiences
Residence Hall experiences
____ Interaction with student development staff
Other______

Thank you for your time and willingness to complete this survey!
PLEASE RETURN TO THE DROP BOX IN YOUR COMMUNITY CENTER BY NOVEMBER 6, 1998
Administered by;
Michelle K. Northcutt
Grand Valley State University
Masters of Education, Graduate Studies
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SPIRITUAL FORMATION THROUGH RESIDENTIAL LIVING SURVEY
AQUINAS COLLEGE
JUNIORS AND SENIORS WHO HA VE LIVED IN CAMPUS HOUSING FOR TWO OR MORE YEARS

I am in the final stages of my Masters of Education degree in College Student Affairs Leadership at Grand Valley State University
in Allendale, Michigan. The statistics from this questionnaire will be used to either support or negate the hypothesis for my
Thesis on Spiritual Formation Through Residential Living. Your help in completing this survey is much appreciated.
KEY TERMS USED IN SURVEY:
Definition of Spirituality: Spirituality is based on individuality, but can be influenced by external factors. Spirituality deals with
the domain of human potential direction, purpose, and meaning. Spirituality involves using the soul as the core foundation of
moral and religious reasoning. A spiritual being is someone who believes that there is more to this life than the realms that we
are able to see.
Definition of Faith (as defined by James Fowler): “Our way of discerning and committing ourselves to centers of value and power
that exert an ordering force on our lives” (Das and Harries, 1996).
Definition of Soul: “The immaterial part of the individual, including all subjective experiences and capacities of the inner person
such as sensation and perception, emotionality, volition, rationality, and spirituality” (Haynes, 1998).
Gender:
____

Female

Year in schooling:
Junior

____

Senior

Years lived in campus housing:
1
2

3

Male

4

5

____ more than 5

Please put a ( 1) by what belief best describes the way you were raised; a (2) by what describes your current belief.
No affiliation_________________ ____ Hindu
_____ Unitarian
Protestant
____ Buddhist
_____ New Age
Catholic
____ Atheist/Agnostic
_____ Eclectic
Pagan
____ Jewish
_____ Goddess Spirituality
Other____________________
__
Wiccan
1.

My upbringing has contributed to my spiritual foundation (Hastings and Hoge, 1976):
Strongly agree
Agree
Neutral
Disagree
Strongly disagree

2.

Spirituality plays an important role in my life (Schafer and King, 1990):
Strongly agree
Agree
Neutral
Disagree

Strongly disagree

3.

1“require some form of [belief system] in order to achieve a fully mature philosophy of life" (Hastings and Hoge, 1976):
Strongly agree
Agree
Neutral
Disagree
Strongly disagree

4.

I seek spiritual growth through (please check all that apply):
study
reflection
____ discussion with others
prayer
meditation
____ magic
willing to participate in other kinds of spirituality
disenchantment with organized religions
other__________________________ (adapted from Dudley, 1994; Bloch, 1998)
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s.

My spirituality is based on the belief that there is more to this life than the realms that we are able to see;
Strongly agree
Agree
Neutral
Disagree
Strongly disagree

6.

“My faith shapes how I think and act each and every day" (Dudley, 1994):
Strongly agree
Agree
Neutral
Disagree

Strongly disagree

“1 seek out opportunities to help me grow spiritually” (Dudley, 1994):
Strongly agree
Agree
Neutral
Disagree

Strongly disagree

“1 accept people whose [spiritual] beliefs arc different from mine" (Dudley, 1994):
Strongly agree
Agree
Neutral
Disagree

Strongly disagree

“As 1 grow older, my understanding of [spirituality] changes" (Dudley, 1994):
Strongly agree
Agree
Neutral
Disagree

Strongly disagree

“My life is filled with meaning,... purpose" and direction (Dudley, 1994):
Strongly agree
Agree
Neutral
Disagree

Strongly disagree

7.
8.
9.
10.
11.

Throughout my time in the residence hall, 1 have gleaned more insight in what it means for me to be a spiritual being:
Strongly agree
Agree
Neutral
Disagree
Strongly disagree

12.

Throughout my time in the residence hall, 1believe that I have grown in my spiritual formation;
Strongly agree
Agree
Neutral
Disagree
Strongly disagree

13.

Throughout my time in the residence hall, my behavior and attitude has changed in regards to my potential, direction,
purpose, and meaning in life:
Strongly agree
Agree
Neutral
Disagree
Strongly disagree

14.

Areas that have had a positive impact on my spiritual formation (please mark all that apply):
____ Interaction with faculty
Interaction with peers
Classroom experiences
____ Personal experiences
Residence Hall experiences
____ Interaction with student development staff
Other____________________

15.

Areas that have been a hindrance to my spiritual formation (please mark all that apply):
Interaction with peers
____ Interaction with faculty
Classroom experiences
____ Personal experiences
Residence Hall experiences
____ Interaction with student development staff
Other

Thank you for your time and willingness to complete this survey!
PLEASE RETURN THROUGH CAMPUS MAIL OR IN PERSON TO THE
RESIDENCE LIFE OFFICE BY NOVEMBER 6, 1998
Administered by:
Michelle K. Northcutt
Grand Valley State University
Masters of Education, Graduate Studies
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SPIRITUAL FORMATION THROUGH RESIDENTIAL LIVING SURVEY
CORNERSTONE COLLEGE
JUNIORS AND SENIORS WHO HA VE UVED IN CAMPUS HOUSING FOR TWO OR MORE YEARS

I am in the final stages of my Masters of Education degree in College Student Affairs Leadership at Grand Valley State University
in Allendale, MichigaiL The statistics &om this questionnaire will be used to either support or negate the hypothesis for my
Thesis on Spiritual Formation Through Residential Living. Your help in completing this survey is much appreciated.
KEY TERMS USED IN SURVEY:
Definition of Spirituality: Spirituality is based on individuality, but can be influenced by external factors. Spirituality deals with
the domain of human potential, direction, purpose, and meaning. Spirituality involves using the soul as the core foundation of
moral and religious reasoning. A spiritual being is someone who believes that there is more to this life than the realms that we
are able to see.
Definition of Faith (as defined by James Fowler): “Our way of discerning and committing ourselves to centers of value and power
that exert an ordering force on our lives” (Das and Harries, 1996).
Definition of Soul: “The immaterial part of the individuaL including all subjective experiences and capacities of the inner person
such as sensation and perception, emotionality, volition, rationality, and spiriniality" (Haynes, 1998).
Gender:
Male

____

Female

Year in schooling:
Junior

____

Senior

Years lived in campus housing:
1
2

3

4

5

_____more than 5

Please put a (1) by what belief best describes the way you were raised; a (2) by what describes your current belief.
No affiliation
____ Hindu
____ Unitarian
Protestant________________________ Buddhist
____ New Age
Catholic
____ Atheist/Agnostic
____ Eclectic
Pagan___________________________ Jewish
____ Goddess Spirimality
Other____________________ ____ Wiccan
1.

My upbringing has contributed to my spiritual foundation (Hastings and Hoge, 1976):
Strongly agree
Agree
Neutral
Disagree
Strongly disagree

2.

Spirituality plays an important role in my life (Schafer and King, 1990):
Strongly agree
Agree
Neutral
Disagree

Strongly disagree

3.

1“require some form of [belief system] in order to achieve a fully mature philosophy of life” (Hastings and Hoge, 1976):
Strongly agree
Agree
Neutral
Disagree
Strongly disagree

4.

1seek spiritual growth through (please check all that apply):
study
reflection
discussion with others
prayer
meditation
_____magic
willing to participate in other kinds of spirituality
disenchantment with organized religions
other__________________________ (adapted from Dudley, 1994; Bloch, 1998)
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s.

My spirituality is based on the belief that there is more to this life than the realms that we are able to see:
Strongly agree
Agree
Neutral
Disagree
Strongly disagree

6.

“My faith shapes how 1 think and act each and every day” (Dudley, 1994):
Strongly agree
Agree
Neutral
Disagree

Strongly disagree

“1seek out opportunities to help me grow spiritually” (Dudley, 1994):
Strongly agree
Agree
Neutral
Disagree

Strongly disagree

“1accept people whose [spiritual] behefs are different from mine” (Dudley, 1994):
Strongly agree
Agree
Neutral
Disagree

Strongly disagree

“As 1 grow older, my understanding of [spirituality] changes” (Dudley, 1994):
Strongly agree
Agree
Neutral
Disagree

Strongly disagree

“My life is filled with meaning,... purpose” and direction (Dudley, 1994):
Strongly agree
Agree
Neutral
Disagree

Strongly disagree

7.
8.
9.
10.
11.

Throughout my time in the residence hall, 1 have gleaned more insight in what it means for me to be a spiritual being:
Strongly agree
Agree
Neutral
Disagree
Strongly disagree

12.

Throughout my time in the residence ball, 1believe that 1 have grown in my spiritual formation:
Strongly agree
Agree
Neutral
Disagree
Strongly disagree

13.

Throughout my time in the residence hall, my behavior and attitude has changed in regards to my potential, direction,
purpose, and meaning in life:
Strongly agree
Agree
Neutral
Disagree
Strongly disagree

14.

Areas that have had a posinve impact on my spiritual formation (please mark all that apply):
Interaction with peers
____ Interaction with faculty
Classroom experiences
____ Personal experiences
Residence Hall experiences
____ Interaction with student development staff
Other_____________________

15.

Areas that have been a hindrance to my spiritual formation (please mark all that apply):
Interaction with peers
____ Interaction with faculty
Classroom experiences______________ Personal experiences
Residence Hall experiences______ ____ Interaction with student development staff
Other

Thank you for your time and willingness to complete this survey!
PLEASE RETURN TO THE DROP BOX IN YOUR MAIL ROOM BY NOVEMBER 6, 1998
Administered by:
Michelle K. Northcutt
Grand Valley State University
Masters of Education, Graduate Studies
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Appendix C
Interview Questions

Spiritual Formation - Interview Questions
Name______________
Institution__________
Year in school_______
Years in residence hall
1.

What does it mean to be spiritual?

2.

Do you regard yourself as spiritual?

3.

How important is it for you to have a highly personalized form of spirituality?

4.

Where do your sources of spiritual information come from?

5.

What spiritual tools assist you in your formation?
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How much time do you spend engaging in spiritual pursuits?

7.

Has there been significant events in your life that have helped you progress in
your spiritual formation?

8.

How important was it for you to become involved in the residence hall
experience during your time in college?

9.

Have you participated in leadership in your residence hall or at your college?
What kinds?

10.

Do you believe that living in the residence hall has significantly impacted you
in your spiritual formation?
In what way(s)?

(Adapted from research by Bloch and Harries)
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Appendix D
Survey Results

SPIRITUAL FORMATION THROUGH RESIDENTIAL LIVING
Survey Results, November, 1998
Numbered Responses

Gender
Grand Valley State
University

Aquinas College

Cornerstone College

Male

1

3

15

Female

17

15

38

Total

18

18

53

Grand Valley State
University

Aquinas College

Cornerstone College

Junior

9

9

15

Senior

8

6

23

Total

17

15

38

Males

Grand Valley State
University

Aquinas College

Cornerstone College

Junior

0

0

6

Senior

1

3

9

Total

1

3

15

Year in Schooling
Females

Year in Schooling
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Years Lived in Campus Housing
Grand Valley State
University

Aquinas College

Cornerstone College

Two

10

4

9

Three

3

7

23

Four

4

4

5

Five

0

0

0

More Than Five

0

0

0

2.6 years

3 years

2.9 years

Grand Valley State
University

Aquinas College

Cornerstone College

Two

0

0

6

Three

0

1

6

Four

1

2

3

Five

0

0

0

More Than Five

0

0

0

4 years

3.7 years

2.8 years

Females

Average

Years Lived in Campus Housing
Males

Average

89

Belief Raised vs C urrent Belief

Belief Raised
Grand Valley State
University

Aquinas College

Cornerstone College

No Affiliation

I

0

3

Protestant

10

1

32

Catholic

3

14

0

Pagan

0

0

0

Hindu

0

0

0

Buddhist

0

0

0

Atheist/Agnostic

0

0

1

Jewish

0

0

0

Wiccan

1

0

0

Unitarian

0

0

0

New Age

0

0

0

Eclectic

0

0

0

Goddess Spirituality

0

0

0

Other

2

0

0

Total

17

15

36

Females
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Belief Raised
Grand Valley State
University

Aquinas College

Cornerstone College

No Affiliation

0

0

1

Protestant

1

0

14

Catholic

0

3

0

Pagan

0

0

0

Hindu

0

0

0

Buddhist

0

0

0

Atheist/Agnostic

0

0

0

Jewish

0

0

0

Wiccan

0

0

0

Unitarian

0

0

0

New Age

0

0

0

Eclectic

0

0

0

Goddess Spirituality

0

0

0

Other

0

0

0

Total

1

3

15

Males
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Belief Raised vs Current Belief
Current Belief
Females

Grand Valley State
University

Aquinas College

Cornerstone College

No AfBliation

I

0

3

Protestant

11

3

33

Catholic

2

12

0

Pagan

0

0

0

Hindu

0

0

0

Buddhist

0

0

0

Atheist/Agnostic

0

0

0

Jewish

0

0

0

Wiccan

1

0

0

Unitarian

0

0

0

New Age

0

0

0

Eclectic

0

0

0

Goddess Spirituality

0

0

0

Other

2

0

0

Total

17

15

36
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Current Belief
Males

Grand Valley State
University

Aquinas College

Cornerstone College

No AfBliation

0

0

2

Protestant

I

0

13

Catholic

0

3

0

Pagan

0

0

0

Hindu

0

0

0

Buddhist

0

0

0

Atheist/Agnostic

0

0

0

Jewish

0

0

0

Wiccan

0

0

0

Unitarian

0

0

0

New Age

0

0

0

Eclectic

0

0

0

Goddess Spirituality

0

0

0

Other

0

0

0

Total

1

3

15

93

Question # 1
My upbringing has contributed to my spiritual foundation (Hastings and Hoge,
1976):
Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

7

6

28

Agree

4

8

7

Neutral

2

0

2

Disagree

2

1

0

Strongly Disagree

0

0

1

Females

Question # 1
My upbringing has contributed to my spiritual foundation (Hastings and Hoge,
1976):
Males

Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

1

I

14

Agree

0

1

1

Neutral

0

1

0

Disagree

0

0

0

Strongly Disagree

0

0

0
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Question #2
Spirituality plays an important role in my life (Schafer and King, 1990):
Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

4

9

30

Agree

9

5

8

Neutral

3

1

0

Disagree

0

0

0

Strongly Disagree

1

0

0

Females

Question #2
Spirituality plays an important role in my life (Schafer and King, 1990):
Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

0

I

13

Agree

I

2

2

Neutral

0

0

0

Disagree

0

0

0

Strongly Disagree

0

0

0

Males
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Question #3
I ‘^require some form of [belief system] in order to achieve a fully mature philosophy
of life” (Hastings and Hoge, 1976):
Females

Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

3

8

29

Agree

11

5

9

Neutral

1

2

0

Disagree

1

0

0

Strongly Disagree

1

0

0

Question #3
I **require some form of [belief system] in order to achieve a fully mature philosophy
of life” (Hastings and Hoge, 1976):
Males

Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

0

2

10

Agree

1

0

5

Neutral

0

0

0

Disagree

0

1

0

Strongly Disagree

0

0

0
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Question #4
I seek spiritual growth though (please check all that apply):
Females

Grand Valley State
University

Aquinas College

Cornerstone College

Study

5

8

37

Prayer

12

13

38

Willing to participate
in other kinds of
spirituality

5

5

1

Disenchantment with
organized religions

1

2

0

Reflection

11

13

31

Meditation

4

5

11

Discussion with
others

11

12

32

Magic

1

0

0

Other

2

1

7
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Question #4
I seek spiritual growth though (please check all that apply):
Males

Grand Valley State
University

Aquinas College

Cornerstone College

Study

0

1

14

Prayer

1

3

15

Willing to participate
in other kinds of
spirituality

1

1

1

Disenchantment with
organized religions

0

0

0

Reflection

0

2

13

Meditation

0

1

10

Discussion with
others

1

2

14

Magic

0

0

0

Other

0

0

1
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Question # 5
My spirituality is based on the belief that there is more to this life
than the realms that we are able to see:
Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

8

9

28

Agree

7

3

4

Neutral

1

2

0

Disagree

0

0

0

Strongly Disagree

1

0

2

Females

Question # 5
My spirituality is based on the belief that there is more to this life
than the realms that we are able to see:
Males

Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

0

2

13

Agree

1

1

2

Neutral

0

0

0

Disagree

0

0

0

Strongly Disagree

0

0

0
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1

Question #6
faith shapes how I think and act each and every day” (Dudley, 1994):
Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

6

8

28

Agree

9

5

8

Neutral

2

1

0

Disagree

0

1

0

Strongly Disagree

0

0

0

Females

Question #6
‘*My faith shapes how I think and act each and every day” (Dudley, 1994):
Males

Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

0

0

14

Agree

0

3

1

Neutral

1

0

0

Disagree

0

0

0

Strongly Disagree

0

0

0
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Question #7
seek out opportunities to help me grow spiritually” (Dudley, 1994):
Females

Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

2

4

22

Agree

10

10

13

Neutral

3

1

1

Disagree

1

0

0

Strongly Disagree

1

0

0

Question #7
seek out opportunities to help me grow spiritually” (Dudley, 1994):
Males

Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

0

0

7

Agree

1

2

7

Neutral

0

1

1

Disagree

0

0

0

Strongly Disagree

0

0

0
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Question #8
“I accept people whose [spiritual] beliefs are different from mine” (Dudley, 1994):
Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

10

11

12

Agree

7

4

17

Neutral

0

0

5

Disagree

0

0

2

Strongly Disagree

0

0

0

Females

Question #8
‘*1 accept people whose [spiritual] beliefs are different from mine” (Dudley, 1994):
Males

Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

0

1

5

Agree

1

2

8

Neutral

0

0

1

Disagree

0

0

1

Strongly Disagree

0

0

0
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Question #9
^As I grow older, my understanding of [spirituality] changes” (Dudley, 1994):
Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

5

10

8

Agree

10

4

25

Neutral

2

0

0

Disagree

0

1

3

Strongly Disagree

0

0

0

Females

Question #9
I grow older, my understanding of [spirituality] changes” (Dudley, 1994):

^A s

Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

0

1

4

Agree

1

2

7

Neutral

0

0

3

Disagree

0

0

1

Strongly Disagree

0

0

0

Males
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Question #10
life is filled with meaning,... purpose’* and direction (Dudley, 1994):
Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

5

6

20

Agree

12

8

16

Neutral

0

1

0

Disagree

1

0

0

Strongly Disagree

0

0

0

Females

Question #10
**My life is filled with meaning,... purpose” and direction (Dudley, 1994):
Males

Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

0

1

11

Agree

1

2

3

Neutral

0

0

1

Disagree

0

0

0

Strongly Disagree

0

0

0

104

Question #11
Throughout my time in campus housing, I have gleaned more
insight in what it means for me to be a spiritual being:
Females

Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

1

2

7

Agree

7

6

19

Neutral

3

6

6

Disagree

4

1

0

Strongly Disagree

2

0

I

Question #11
Throughout my time in campus housing, I have gleaned more
insight in what it means for me to be a spiritual being:
Males

Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

0

0

2

Agree

I

2

8

Neutral

0

0

4

Disagree

0

I

1

Strongly Disagree

0

0

0

105

I

Question #12
Throughout my time in campus housing, I believe that I have
grown in my spiritual formation:
Females

Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

1

4

10

Agree

7

6

19

Neutral

5

3

6

Disagree

2

2

0

Strongly Disagree

2

0

1

Question #12
Throughout my time in campus housing, I believe that I have
grown in my spiritual formation:
Males

Grand Valley Stale
University

Aquinas College

Cornerstone College

Strongly Agree

0

1

9

Agree

0

1

3

Neutral

1

1

2

Disagree

0

0

1

Strongly Disagree

0

0

0
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Question #13
Throughout my time in campus housing, my behavior and attitude has changed
in regards to my potential, direction, purpose, and meaning in life:
Females

Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

1

7

9

Agree

9

4

19

Neutral

3

4

4

Disagree

2

0

2

Strongly Disagree

2

0

1

Question #13
Throughout my time in campus housing, my behavior and attitude has changed
in regards to my potential, direction, purpose, and meaning in life:
Males

Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

0

I

6

Agree

1

I

6

Neutral

0

I

2

Disagree

0

0

0

Strongly Disagree

0

0

I
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Question #14
Areas that have had a positive impact on my spiritual formation
(please mark all that apply):
Grand Valley State
University

Aquinas College

Cornerstone College

Interaction with peers

15

14

33

Classroom
experiences

6

7

27

Residence Hall
experiences

4

3

23

Interaction with
faculty

2

7

21

Personal experiences

14

14

36

Interaction with
student development
staff

0

1

10

Other

0

1

0

Females
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Question #14
Areas that have had a positive impact on my spiritual formation
(please mark all that apply):
Males

Grand Valley State
University

Aquinas College

Cornerstone College

Interaction with peers

1

2

14

Classroom
experiences

1

0

12

Residence Hall
experiences

1

1

10

Interaction with
faculty

0

1

9

Personal experiences

1

3

13

Interaction with
student development
staff

0

1

9

Other

0

0

0
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Question #15
Areas that have been a hindrance to my spiritual formation (please m ark all that
apply):

Females

Grand Valley State
University

Aquinas College

Cornerstone College

Interaction with peers

9

1

13

Classroom
experiences

4

0

5

Residence Hall
experiences

4

0

5

Interaction with
faculty

1

0

4

Personal experiences

5

1

12

Interaction with
student development
staff

0

0

3

Other

0

0

0
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Question #15
Areas that have been a hindrance to my spiritual formation (please mark all that
apply):
Males

Grand Valley State
University

Aquinas College

Cornerstone College

Interaction with peers

1

0

7

Classroom
experiences

1

0

2

Residence Hall
experiences

0

0

7

Interaction with
faculty

0

0

3

Personal experiences

1

0

7

Interaction with
student development
staff

0

0

5

Other

0

0

0
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SPIRITUAL FORMATION THROUGH RESIDENTIAL LIVING
Survey Results, November, 1998
Percentage Responses

Gender
Grand Valley State
University

Aquinas College

Cornerstone College

Male

5%

17%

28%

Female

95%

83%

72%

Total

100%

100%

100%

Grand Valley State
University

Aquinas College

Cornerstone College

Junior

53%

60%

39%

Senior

47%

40%

61%

Total

100%

100%

100%

Males

Grand Valley State
University

Aquinas College

Cornerstone College

Junior

0

0

40%

Senior

100%

100%

60%

Total

100%

100%

100%

Year in Schooling
Females

Year in Schooling
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Years Lived in Campus Housing
Grand Valley State
University

Aquinas College

Cornerstone College

Two

58%

27%

24%

Three

18%

46%

62%

Four

24%

27%

14%

Five

0

0

0

More Than Five

0

0

0

100%

100%

100%

Grand Valley State
University

Aquinas College

Cornerstone College

Two

0

0

40%

Three

0

33%

40%

Four

100%

67%

20%

Five

0

0

0

More Than Five

0

0

0

100%

100%

100%

Females

Total

Years Lived in Campus Housing
Males

Total

113

Belief Raised vs C urrent Belief

Belief Raised
Females

Grand Valley State
University

Aquinas College

Cornerstone College

No AfSliation

6%

0

8%

Protestant

59%

7%

89%

Catholic

18%

93%

0

Pagan

0

0

0

Hindu

0

0

0

Buddhist

0

0

0

Atheist/Agnostic

0

0

3%

Jewish

0

0

0

Wiccan

6%

0

0

Unitarian

0

0

0

New Age

0

0

0

Eclectic

0

0

0

Goddess Spirituality

0

0

0

Other

11%

0

0

Total

100%

100%

100%
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Belief Raised
Grand Valley State
University

Aquinas College

Cornerstone College

0

0

7%

100%

0

93%

Catholic

0

100%

0

Pagan

0

0

0

Hindu

0

0

0

Buddhist

0

0

0

Atheist/Agnostic

0

0

0

Jewish

0

0

0

Wiccan

0

0

0

Unitarian

0

0

0

New Age

0

0

0

Eclectic

0

0

0

Goddess Spirituality

0

0

0

Other

0

0

0

Total

100%

100%

100%

Males
No Affiliation
Protestant
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Belief Raised vs Current Belief
Current Belief
Grand Valley State
University

Aquinas College

Cornerstone College

No Affiliation

6%

0

8%

Protestant

64%

20%

92%

Catholic

12%

80%

0

Pagan

0

0

0

Hindu

0

0

0

Buddhist

0

0

0

Atheist/Agnostic

0

0

0

Jewish

0

0

0

Wiccan

6%

0

0

Unitarian

0

0

0

New Age

0

0

0

Eclectic

0

0

0

Goddess Spirituality

0

0

0

Other

12%

0

0

Total

100%

100%

100%

Females
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C urrent Belief
Grand Valley State
University

Aquinas College

Cornerstone College

0

0

13%

100%

0

87%

Catholic

0

100%

0

Pagan

0

0

0

Hindu

0

0

0

Buddhist

0

0

0

Atheist/Agnostic

0

0

0

Jewish

0

0

0

Wiccan

0

0

0

Unitarian

0

0

0

New Age

0

0

0

Eclectic

0

0

0

Goddess Spirituality

0

0

0

Other

0

0

0

Total

100%

100%

100%

Males
No AfSliation
Protestant
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Question # 1
My upbringing has contributed to my spiritual foundation (Hastings and Hoge,
1976):
Females

Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

47%

40%

74%

Agree

27%

53%

18%

Neutral

13%

0

5%

Disagree

13%

7%

0

0

0

3%

Strongly Disagree

Question # 1
My upbringing has contributed to my spiritual foundation (Hastings and Hoge,
1976):
Males

Grand Valley State
University

Aquinas College

Cornerstone College

100%

34%

93%

Agree

0

33%

7%

Neutral

0

33%

0

Disagree

0

0

0

Strongly Disagree

0

0

0

Strongly Agree
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Question #2
Spirituality plays an im portant role in my life (Schafer and King, 1990):
Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

24%

60%

79%

Agree

53%

33%

21%

Neutral

18%

7%

0

Disagree

0

0

0

5%

0

0

Females

Strongly Disagree

Question #2
Spirituality plays an im portant role in my life (Schafer and King, 1990):
Grand Valley State
University

Aquinas College

Cornerstone College

0

33%

87%

Agree

100%

67%

13%

Neutral

0

0

0

Disagree

0

0

0

Strongly Disagree

0

0

0

Males
Strongly Agree

.
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.

Question #3
I ‘‘require some form of [belief system] in order to achieve a fully mature philosophy
of life” (Hastings and Hoge, 1976):
Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

17%

53%

76%

Agree

65%

33%

24%

Neutral

6%

14%

0

Disagree

6%

0

0

Strongly Disagree

6%

0

0

Females

Question #3
I “require some form of [belief system] in order to achieve a fully mature philosophy
of life” (Hastings and Hoge, 1976):
Grand Valley State
University

Aquinas College

Cornerstone College

0

67%

64%

Agree

100%

0

36%

Neutral

0

0

0

Disagree

0

33%

0

Strongly Disagree

0

0

0

Males
Strongly Agree
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Question #4
I seek spiritual growth though (please check all that apply):
Females

Grand Valley State
University

Aquinas College

Cornerstone College

Study

29%

53%

97%

Prayer

71%

87%

100%

Willing to participate
in other kinds of
spirituality

29%

33%

3%

Disenchantment with
organized reUgions

6%

13%

0

Reflection

65%

87%

82%

Meditation

24%

33%

29%

Discussion with
others

65%

80%

84%

Magic

6%

0

0

Other

12%

7%

18%
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Question #4
I seek spiritual growth though (please check all that apply):
Males

Grand Valley State
University

Aquinas College

Cornerstone College

Study

0

33%

93%

Prayer

100%

100%

100%

Willing to participate
in other kinds of
spirituality

100%

33%

7%

Disenchantment with
organized rehgions

0

0

0

Reflection

0

67%

87%

Meditation

0

33%

67%

100%

67%

93%

Magic

0

0

0

Other

0

0

7%

Discussion with
others
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Question # 5
My spirituality is based on the belief that there is more to this life
than the realms that we are able to see:
Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

47%

64%

82%

Agree

41%

21%

12%

Neutral

6%

15%

0

Disagree

0

0

0

6%

0

6%

Females

Strongly Disagree

Question # 5
My spirituality is based on the belief that there is more to this life
than the realms that we are able to see:
Grand Valley State
University

Aquinas College

Cornerstone College

0

67%

87%

Agree

100%

33%

13%

Neutral

0

0

0

Disagree

0

0

0

Strongly Disagree

0

0

0

Males
Strongly Agree
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Question #6
‘‘My faith shapes how I think and act each and every day*^ (Dudley, 1994):
Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

35%

53%

78%

Agree

53%

33%

22%

Neutral

12%

7%

0

Disagree

0

7%

0

Strongly Disagree

0

0

0

Females

Question #6
“My faith shapes how I think and act each and every day” (Dudley, 1994):
Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

0

0

93%

Agree

0

100%

7%

Neutral

100%

0

0

Disagree

0

0

0

Strongly Disagree

0

0

0

Males
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Question #7
seek out opportunities to help me grow spiritually*^ (Dudley, 1994):
Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

12%

27%

61%

Agree

59%

67%

36%

Neutral

18%

6%

3%

Disagree

6%

0

0

Strongly Disagree

6%

0

0

Females

Question #7
“I seek out opportunities to help me grow spiritually” (Dudley, 1994):
Grand Valley State
University

Aquinas College

Cornerstone College

0

0

47%

Agree

100%

67%

47%

Neutral

0

33%

6%

Disagree

0

0

0

Strongly Disagree

0

0

0

Males
Strongly Agree
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Question #8
accept people whose [spiritual] beliefs are different from mine” (Dudley, 1994):
Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

59%

73%

33%

Agree

41%

27%

47%

Neutral

0

0

14%

Disagree

0

0

6%

Strongly Disagree

0

0

0

Females

Question #8
accept people whose [spiritual] beliefs are different from mine” (Dudley, 1994):
Grand Valley State
University

Aquinas College

Cornerstone College

0

33%

33%

Agree

100%

67%

53%

Neutral

0

0

7%

Disagree

0

0

7%

Strongly Disagree

0

0

0

Males
Strongly Agree
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Question #9
**As I grow older, my understanding of [spirituality] changes'* (Dudley, 1994):
Females

Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

29%

67%

22%

Agree

59%

27%

70%

Neutral

12%

0

0

Disagree

0

6%

8%

Strongly Disagree

0

0

0

Question #9
**As I grow older, my understanding of [spirituality] changes” (Dudley, 1994):
Males

Grand Valley State
University

Aquinas College

Cornerstone College

0

33%

27%

Agree

100%

67%

47%

Neutral

0

0

20%

Disagree

0

0

6%

Strongly Disagree

0

0

0

Strongly Agree
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Question #10
**My life is tilled with meaning,... purpose” and direction (Dudley, 1994):
Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

28%

40%

56%

Agree

67%

53%

44%

Neutral

0

7%

0

5%

0

0

0

0

0

Females

Disagree
Strongly Disagree

Question #10
**My life is tilled with meaning,... purpose” and direction (Dudley, 1994):
Males

Grand Valley State
University

Aquinas College

Cornerstone College

0

33%

73%

Agree

100%

67%

20%

Neutral

0

0

7%

Disagree

0

0

0

Strongly Disagree

0

0

0

Strongly Agree
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Question #11
Throughout my time in campus housing, I have gleaned more
insight in what it means for me to be a spiritual being:
Females

Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

6%

13%

21%

Agree

41%

40%

58%

Neutral

18%

40%

18%

Disagree

24%

7%

0

Strongly Disagree

11%

0

3%

Question #11
Throughout my time in campus housing, I have gleaned more
insight in what it means for me to be a spiritual being:
Males

Grand Valley State
University

Aquinas College

Cornerstone College

0

0

13%

Agree

100%

67%

53%

Neutral

0

0

27%

Disagree

0

33%

7%

Strongly Disagree

0

0

0

Strongly Agree

129

Question #12
Throughout my time in campus housing, I believe that I have
grown in my spiritual formation:
Females

Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

6%

27%

28%

Agree

39%

40%

52%

Neutral

33%

20%

17%

Disagree

11%

13%

0

Strongly Disagree

11%

0

3%

Question #12
Throughout my time in campus housing, I believe that I have
grown in my spiritual formation:
Males

Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

0

34%

60%

Agree

0

33%

20%

Neutral

100%

33%

13%

Disagree

0

0

7%

Strongly Disagree

0

0

0
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Question #13
Throughout my time in campus bousing, my behavior and attitude has changed
in regards to my potential, direction, purpose, and meaning in life:
Females

Grand Valley State
University

Aquinas College

Cornerstone College

Strongly Agree

6%

46%

26%

Agree

53%

27%

54%

Neutral

17%

27%

11%

Disagree

12%

0

6%

Strongly Disagree

12%

0

3%

Question #13
Throughout my time in campus housing, my behavior and attitude has changed
in regards to my potential, direction, purpose, and meaning in life:
Males

Grand Valley State
University

Aquinas College

Cornerstone College

0

34%

40%

Agree

100%

33%

40%

Neutral

0

33%

13%

Disagree

0

0

0

Strongly Disagree

0

0

7%

Strongly Agree
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Question #14
Areas that have had a positive im pact on my spiritual form ation
(please m ark ail that apply):
Females

Grand Valley State
University

Aquinas College

Cornerstone College

Interaction with peers

89%

93%

87%

Classroom
experiences

35%

47%

71%

Residence Hall
experiences

24%

20%

61%

Interaction with
faculty

12%

47%

55%

Personal experiences

82%

93%

95%

Interaction with
student development
staff

0

7%

26%

Other

0

7%

0
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Question #14
Areas th at have had a positive impact on my spiritual formation
(please m ark all that apply):
Males

Grand Valley State
University

Aquinas College

Cornerstone College

Interaction with peers

100%

67%

93%

Classroom
experiences

100%

0

80%

Residence Hall
experiences

100%

33%

67%

Interaction with
faculty

0

33%

60%

Personal experiences

100%

100%

87%

Interaction with
student development
staff

0

33%

60%

Other

0

0

0
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Question #15
Areas th at have been a hindrance to my spiritual formation (please m ark all that
apply):

Grand Valley State
University

Aquinas College

Cornerstone College

Interaction with peers

53%

7%

34%

Classroom
experiences

24%

0

13%

Residence Hall
experiences

24%

0

13%

Interaction with
faculty

6%

0

11%

Personal experiences

29%

7%

29%

Interaction with
student development
staff

0

0

8%

Other

0

0

0

Females
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Question #15
Areas that have been a hindrance to my spiritual form ation (please m ark all that
apply):
Grand Valley State
University

Aquinas College

Cornerstone College

Interaction with peers

100%

0

47%

Classroom
experiences

100%

0

13%

Residence Hall
experiences

0

0

47%

Interaction with
faculty

0

0

20%

Personal experiences

100%

0

47%

Interaction with
student development
staff

0

0

33%

Other

0

0

0

Males
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Appendix E
Graphs

Qacstioa #11 - Throogfaoat my time imcunpas hoasiag, I have
gleaacd aMte iasigiit ia what It amaas to be a iplritaal beiag.
G nnd Valley State Univenity - Fonalei

Snongty Agree
6%

Staogiy Dbigree
UK
D ta p e e /^
24% (

Y

^^V 41%

NdttMl
18%

Aqimw College - Fonalei
Stroogiy O iM ^se

r

OH
Strongly Agree
13%

Aqumas College • Miles
Sttangiy Diagree
OK
Strongly Agree
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Qacstkm #11-Throughout my time in campus housing, I have
gleaned more in sist in what it means to be a spiritual being.
Caroentaae College • Females
Strangiy Disagree
3%

0%
Netiuai

Strangiy Agree
21%

18%

Agree
58%

Coniersitane College • Males
Strangiy Disagree
'

0%

Strongly Agree
13%
Netnial
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Qaestioa #12 - Tbroagiroat my time in campus honsing.
I believe that I hanre grown in my spiritual fomution.
G nad Valley Stale LTmvenity - Female»

StFongly Oiaagne Strangiy Asree
11%
] ____
Oiaagiee

Nctrual
33%

Aqumas College - Females

'

Strangiy D ia g n e
0%
Strangiy Agree
27%

A<iuiiias CoUege - Males

° t % " ^^Strangly Disagree
Neoiial

Strangiy Agree
34%
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!
I

Question #12 - Throughout my time in campus housing,
I believe that 1 have grown in my spiritual formation.
Cornerstone College • Pennies

Strongly Agree

Netnnl

28%

Comeistone College - Maks

Disagree
^
i Strongly Disagree
Nctrual
13%
gly Agree
60%
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Qacstioa #13 • ThrcNigfaoat oiy time in campus bousing, my behavior and
attitude has changed in regards to my potential, direction, and meaning in life
Qfind Valley Stale Univctsiiy - Females

SODaaty Duagiee
-

Strongly
6%

Atpupas CoUege-Fanâtes
I

Disagree

I

[Stroagty Disagree
27%

Stroagty Agree
46%

Aqumas CoUege - Males
i

Strongly Disagree

OH
33H

Disagree

/

oh
Strongly Agree
34%

\
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j

!

Question #13 - Throughout my time in campus housing, my hehavior and
attitude has changed in regards to my potential, direction, and meaning in life.
Canientane CoUege • Femaies
Straogty Disagree
StroogJy Agree
26%

11%

CacnerstoDe CoUege • Males

Netnial

\

Strongly Disagree
7%
Strongly Agree
40%
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Appendix F
Hastings & Hoge Chart

(Hastings & Hoge, 1976, p. 245)

Devotional Practices
Tabla 4
TWO ITEMS ON DEVOTIONAL PRACTICES DURING THE PAST SIX MONTHS
(IN PERCENT)

ftajrad
Daily
Fairiy fraqoaatly
OeeaaoBaily
Hardy
Naaar

1948
(N«92)

1867
(N-206)

1974
(N>2im

19
20
23
23
15

9
IS
18
23
35

9
7
17
31
36

12
IS
26
22
24

3
16
23
23
35

7
11
27
24
32

Bzparianeed jpplÉîg of rerateaea,
danration, o^apaadaaea npoo a
Sapram e/6ag
S ^ & a lly
Mavar

NOTErOnbothiUmathadifflwicahatwMiaapow— ml948andl967waaaignifi«amtat JSbycfai-aqaaia;
Onthaianend HMitbadiiB— eabatw— thal974w pcBWiai»dl974pwjactodiaapoBaMwaawKnificaiitat
JOB.
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Appendix G
Pargament & Echemendia, et al. Chart

(Pargament, Echemendia, et al., 1984, p. 274-275)

Tafeit 2 Continu**
H ig h ly
In v o lv e d
t Yes
(H -3 7 7 )
MAJOR OBJECTIVES OF RELIGIOUS CROUPS
P r o v id in g • com m unity o f b « l i * v * r s wii*r« i n d i v i d u a l s c a n
• x p o r ia n c * u n d e r s ta n d in g an d g r o v th
R e sp o n d in g to p e o p le in p h y s i c a l o r e m o tio n a l n e e d
( i . e . , fo o d , s h e l t e r , s u p p o r t)
S p re a d in g th e f a i t h (e v a n g e lis m )
T e a c h in g a b o u t b i b l i c a l o r h i s t o r i c a l t r u t h s
H e lp in g p e o p le d e a l w ith e v e n t s i n d a i l y l i f e
P r o v id in g a c e n t e r f o r com m unity s o c i a l i n t e r a c t i o n
W orking t o p ro m o te s o c i a l j u s t i c e
P r o v id in g a r e t r e a t from th e w o rld
WAYS TO STRENGTHEN ONE'S RELIGIOUS FAITH
A tte n d a n c e a t c h u rc h /g ro u p w o r s h i p ^ s e r v i c e s
I n d i v i d u a l P ra y e r
S m a ll g ro u p B ib le s tu d y
D is c u s s io n s w ith c le r g y , o f o t h e r c h u rc h s t a f f
D is c u s s io n s w ith f r i e n d s
P a r t i c i p a t i o n in * v o l u n te e r s e r v i c e
P a r t i c i p a t i o n c h u r c h s c h o o l o r r e l i g i o u s e d u c a t io n
I n d i v i d u a l B ib le S tudy
P a r t i c ^ d 't i o n in l e c t u r e s o r d i s c u s s i o n s by r e l i g i o u s
a u t ) ( ô r i t i e s and th e o l o g ia n s
P a r t i c i p a t i o n in g roup p r a y e r
0 # r t i c i p a t i o n in r e l e v a n t c o l l e g e c l a s s e s

M o d e r a te ly
I n v o lv e d
X Yes
(H -2 04)

U n ch u rch ed
t Yes
(N -4g)

6 6 .7 6

7 3 .0 8

5 1 .0 2 * *

5 3 .8 3

6 6 .3 5

7 1 .4 3 " *

4 5 .8 9
3 0 .3 2
2 8 .7 2
1 2 .7 3
1 1 .9 4
5 .5 7

2 3 .6 7
1 5 .8 7
2 5 .6 0
1 7 .7 9
2 2 .1 1
5 .2 9

1 4 .2 9 * * *
8 .1 6 * * *
3 6 .7 3
2 6 .5 3 *
3 2 .6 5 * * *
1 0 .2 0

6 1 .4 4
5 8 .5 1
2 9 .5 2
2 9 .0 7
2 8 .0 0
2 5 .0 0
1 8 .8 8
1 8 .3 5
1 3 .5 6

4 3 .9 0
4 6 .0 8
2 2 .5 5
2 6 .4 7
4 2 .6 5
3 7 .2 5
2 1 .9 5
1 5 .6 9
1 9 .5 1

2 5 .0 0 * * *
5 6 .2 5 *
1 4 .5 8 *
2 9 .1 7
4 1 .6 7 * * *
3 5 .4 2 * *
1 0 .4 2
2 5 .0 0
1 6 .6 7

9 .5 7
5 .3 3

7 .3 5
6 .8 3

1 2 .5 0
8 .3 3

Table 2 Continued
H ig h ly
I n v o lv e d
X Yes
(N -3 7 7 )
rACTORS IN SELECTING A RELIGIOUS GROUP TO JOIN
G roup b e l i e f s a r e s i m i l a r t o m ine
G roup makes me f e e l a c c e p te d and lo v e d
Group o f f e r s m e a n in g fu l r e l i g i o u s s e r v i c e s
Group i s o f th e same d e n o m i n a ti o n /s e c t a s th e o n e I l e f t
G roup e n c o u ra g e s p e r s o n a l free d o m and g ro w th
Group c h a ll e n g e s i t s members t o le a d b e t t e r C h r i s t i a n l i v e s
G roup re s p o n d s to p e o p le in p h y s i c a l o r e m o tio n a l n eed
( i . e . , fo o d , s h e l t e r , s u p p o r t)
G roup i s a c t i v e l y s p r e a d in g th e f a i t h
Group IMS c l e r g y w ith whom I c a n o p e n ly d i s c u s s my s p i r i t u a l n e e d s
Group p r o v i d e s a c e n te r f o r s o c i a l i n t e r a c t i o n

M o d e r a te ly
In v o lv e d
I Yes
(N -204)

U n ch u rch ed
X Yes
(N -48)

5 2 .5 2
5 0 .4 0
3 8 .4 6
3 7 .1 4
3 0 .2 4
2 2 .6 1
1 9 .8 9

5 1 .2 2
4 7 .8 0
2 7 .9 4
2 8 .5 7
5 3 .1 7
1 9 .5 1
2 9 .7 6

3 8 .7 8
3 4 .6 9
1 6 .3 3 * “
12 Z4 *
S 7.14***
2 0 .4 1
3 0 .6 1 *

1 8 .8 3
1 8 .0 4
.6 9

4 .4 1
1 8 .1 4
9 .8 5

18 .3 7

6 . 12“ *

10.20

^ T h is a n a l y s i s in c lu d e s s t u d e n t s r e p o r t i n g l e s s a c t i v e .n v o lv e m e n t in c h u rc h a c t i v i t i e s th a n th e y nad
e x p e r ie n c e d in th e p a s t (H ig h ly In v o lv e d N - 2SS; M o d e ra te ly In v o lv e d N - 151 ; U n ch urched N - 3 6 ) .
•**X Î 13.81; p < .001
**X Î 9.20; p < .01
• X Î 5.99; p < .05

143

